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00 ESL WRITERS THINK IN L 1 OR L2' 

Chun (加山19 Lin 

Writing has becomc an important part of English as a second languagc programs 
a1 mos1 levels in Taiwan since the 1ate 1970s. lt is a required course 1'or 巨nglish m句ors

at the collegc or university lcvcls in Taiwan. Thc inc1usion 01' writing in English pro 
grams 1孔 rcccnt ycaγs and widc acccptancc ofwriting as a utilitarian skill by thc gcncra1 
pub1ic speak for thc impor1ance 01" writing in our schools and society. 1l000veveT , the 
sad s1a1巳 01' affairs in ()ur profession is that stressing writing in ESL does not guar且ntee
its success at th巳 end 01" a program. The e1"fectiveness of a program depends to a large 
cxtcnt on thcoretical orientation , teaching materials, and pedagogy. As a matter of 
fact , teaching wri1ing has p。從d a 1remcndom problem to the !eachers and learning 
w:iting has bccn a hard 1ask for 1he ESL lcarncrs al1 ove了 the world anù hcre in Taiwan 
therc arc no cxccptio江 s. The aim 01' this papcr is to find 叩swers to our problcm in 
the titlc by examining rcscarch in thc literaturc , rc叩 onscs 1'rOlll studcnt survcys, ancl 
samplcs of student writing. Thc tcrm ESL, Eηg1ish as a second languagc , is usccl in 
tcrchangcably with EfL、 Engh話h as a foreign lang山1ge 1ηour situation. Ll rcfcrs to 
a wnter、 pnm訂y or native language <l nd L2 rcfers 10 a writ盯 's s巳 cond or foreign 
1ang江1a.巴巴叭.rhich in our ca5e is English as thc first l"orcign languagc 

Rcvicw of the Literaturc 

Sincc the impctus givcn by Emig (1 971) to thc consciou叩ess of writing as a p了。
cc~s ， composmg process巳 S 1ηthe primary language have been widely s1udied in the la5t 
two dccadcs or 50 (Ncy , 1974; Emig. 1979; Perl, 1979: Pianko , 1979 , 1982; Steinbcrg, 
198 日; Faigley and Witte , 1981: Flower and Hayes, 198日 a ， 1980b , 1981 , 1984; Rose , 

1984, 1985; Flower et al. 1986; Hil1ocks , 1986; l!ufT and Klinc , 1987). Brie f1y speak­
Ing , composing proccsscs havc hccn catcgori7.cd into the prewriting , writing. and 
rcwriting proccsscs together with 0出旺 organizing subprocesses. These composing 
processes as production stratcgics in writing h前 e a1so becn bornc out in experiments 
(P <l ge , 1974; Perl , 1979; Pianko , 1979; l\latsuhashi, 1981; StallanL 1974) 

ESL rcscarchers and tcachers soon lcarncd from the composing prOCC5SCS rescarch 
in L1 and appli叫 thcsc composing proccsscs to their l:. SL stud巳 nts in thc classroom 
and rcscarch. A proc的s-oriented approach took the p 1ac巳 0 1" th巳 form and concctncss 
of a finishcd product. Ungraded and unconcctcd journal告， written brainstromin皂， and 
co孔tcnt-bascd acadcmic \vriting have been uscd in tcaching ESL writing to maximizc 
the cffectivencss of compo~ing processcs (Spack and Sadow , 1983; Taylo士， 1981 
ZamcL 1982; Shih , 1986) 

Writing proccsses in ESL ha\'c also been inve~tigatcd by othcr :cscarchers 
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(Edelsky , 1982; Lay , 1982; Zamel , 1982, 1983; Jones, 1985; Raimes, 1985; Arndt , 
1988). Most of thcse studies have noted the similarjtjcs between composing in Ll and 
L2 Howcver, the use of Ll and translation from L 1 to L2 found in their research are 
most relevant to our interest and focus of study. Zame! 's (1 982) most proficient 
'"吋ect ， a graduate student in English , wrote first in her native language and then 
translat巳d it Înto EngJish. Lay's (1 982) subjects did somewhat differently in th的
respcc t. One of her students translated key words ioto her first language to get a 
stronger impression and assocìation of ideas for thc essay in her thinking and plannü屯
But essays with such code switches werc judged by Zamcl to be “ of better quality in 
terms of idea的 organizatîon and details." Zamel's Chinese subject did almost thc same 
thing. “If 1 havc an idea, but 1 don't have the words, 1 wri甘 it in Chinese so that 1 
don't lose ü" (Zamel, 1983: 179). Apparently , thinking in L1 has been involved in 
these ESL writers even though the researchers did not touch on this aspect in thc 
writers' complicated composing process巳 s. Nevertheless, these writers tend巳 d to think 
in Ll rather than L2 io their composing proce臼es

AIso 出rcctly relatcd to our study of thinking in writing is Kaplan (1 966 , 1967), 
comparing Greco-European rehetoric against principles and rules of written discou臼e

in other cultures. Kaplan (1 972: 1) e1ucidated his basic idca 

Tt is apparent but not ohvi叩 s that, at least to a very large extent, the organ四tîon of 
a paragraph, written in any lal屯uage hy any individual who is not a native speaker of that 
language wi11 carry the dominant imprint of that individuaJ's culturally cod己:1 orientation 
to th巳 phenomenological world in which he lives and which he is bound to interpret 
largely through the avenues available to hiOl in his language 

Kap!an (1 967) CÎted many examples of paragraph structurcs in other languages deviat 
ing from those in English. He paid particul盯 attention to Oricntal lal1 guages. COIl­

cluding that Chir.ese and Korean are circular in development while English is linear 
However、 he gave no examples written by Chinesc studcnts in his paper 

Kaplan (1 972) went on to search for the source of Chinöc rhetoric io thc Eight 
Lcgged Essay , and quoted a fiftcellth-century author to prove paraJlels between ancient 
Chinese writing and compositions by contemporary Chinese students studying i l1 the 
United States. His judgment was that the structure undcr scrutiny "is obvious!y not 
strong in its logic.. and the paragraphs werc conceived in pairs as complementing and 
completíng each other (Kapla口 1972:49). Among other things , Kaplan (1 972) a150 
問marked that some Oriental writing is marked by what may be callcd “ an approach by 
indirection" 

Of course , Kaplan attributed the awkward and unnecessari1y indirect paragraph 
development ín Oriental writing to contrastive rhetoric. He also attempted to produce 
a contrastive rhetOlic for Chillese literature. However, Mohan and Lo (1 985) strongly 
objectcd to Kaplan's contentìon. Thcy preferred to explain the apparent diff~rcnces 
in terms 01' pedagogical approach. al11 0unt of writing practice. students' knowlcdge and 
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gen 巳γal cxpcricnce 、Johan a孔d Lo cvcn quotcd Confucius and 1Tenciu~ to prove lhat 
structur恥 in Chin口c are not d i!Terent fro ITl tho紀 in Englisb 

Lin (19討 9) scrutinizcd Kapla了I'S contention and found Kap!an's \veaknesse~ in 
~electin g: the Eight-Leggcd F)心y for comparision with contemporary nafïativ巴馬

Kap l<J n 可 types of text for analysis wcrc no• cJcarly spccifi巳d and lirnited Lin did 
呵呵巳 wilh Kap!an th凶七日 L paragraph 5t ructure writtcn by Chincsc university students 
i~ somewhat diffcrcnt: however, he conte1lllcd tha': therc 盯e commonalities Oï univer­
油Is a~ well a~ 中CCl盯臼 in L 1 and 1,2 rhetonc. Contr<的tlV巳 rhetoric is limited 10 叩巳cilïcs

in L 1. which arc ncgatively tran叫"erred to L2 in writing. Howcvcr, commonaliti巳 s are 
posiìivèly lransfcrred to L2. From this perspectivc , rcsc盯ch in th川 king and its re 
latiun to \"/riting ~hould seek structurat umver他 Is and spcciflCS in L1 and in L2 

Lm (l 989) al~o 陀 futed J"'lohan 斗 nd Lo's claim that Chincsc paragr且ph structure is 
lhe sam ,; as that in English and had scrious douhts ahout the meth叫ls tlJ cy adoptcd to 

rcach thcir conclu泊on~ 丸'10叫 impo r1且 ntly 、 Lin r吋巳ded 1\1ohan and Lo's conclu~ion 
that difficulties in ESL academic writing are du巳 to devclopmental faclors because 
thcir SLI bj 巳 cls between 16 alld 35 ycars of age werc unablc to writc in 1. 2α)mpctently 

hy tran弓fcrnng fro t1l L 1 
Aft巳 r having examin此1 hi5 protocol可 ancl conside陀d other 叫他s in thc li tcra turc 

[rom lhe top-down and bottom-up proccssing pcrspcctivcs, Lin (1 9的 9) suggest口i that 

FSL writcr~ thi孔k in L 1 'I",'hich i~ their dominant languag巳 In use. HowcveL such a 
sugge~tion is only limited to his subjects orιS I. wrltcrs \''11110 arc not bilinguals in a 
strict scnsc. .:vlorcovcr , by invcstlgating his studcnt ~lIfvcys and intcrvic\'vs and com 

paring rClllarks madc by Jlis subj 巳 cts with the protocols , Lin cstablished that his 
studcnts wcrc thinking at thc scntcncc I盯 el in L1 while they w巳 rc writing in L2 As 
thinkmg m L 1 and L2 at thc discoursc level \va~ beyond his 們udy ， no men tion was 
madc about this rcspcct 1tl Lin可 s (1989) chapter on diSCLlssion 

Jhinking and ìnner Speech 

Our comprchcnslV c rcvicw of thc literaturc with particular rcference to thinki l1g 
and \\Titing covereù di叮巳 re l1 t approaches \vith variou~ r()Cuse~ ， Althougb it was sup 

poscd to bc an up-to-datc rcvicw of thinking and \v l"iting in 1.1山ld L2 , no clcarly 

delineated allswn~ could hc fouml to our satisfactioll. It is ad、 isahle ， th巳 refore ， for 
Ll S to tacklεour prohlem frOlll üther acadcmic disciplincs. First of all , W巴 may dcfinc 

'thmking" anù t11Cll clanfy thc rεlatiom 0 1' thinking \vith 1anguagc 

Thc Russian psychologist Vygolsk、( 1 9的 2) may give us tl比 bcst dcfinition 01 
thinkmg and t1"1 c best dcscriptlOn 0 1" thc lI1 terre Lltion~hip 0 1" thinking and language 
\cconlmg to Vygctsky , vcrbal thi孔king cov盯、 the greate~t part of thinking. Our 

thinkin~ in writing is vcrbal thinking , For the ~ake of brcvity , vve wJllllsc thinking to 
rcfcr ro vcrhai ~hmking m rlm pap t::r 

;he cOllcept of mncr sp閃ch prop。可ed by. Vygotsky explains how a writcr con 

已巳 1、 cs mcaning~ and conv己ys th巳m to h isγcadcrs 
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Inner speech is not the interior aspect of external speech. . . . it is a function in itsel f. 1t 
stm remains speech , i.e., thought connected wHh words. But while in external speech 
thought is embodied in words, in inner speech words die as they bri時 forth thought 
Inner speech is 叩 a large extent thinkir海 in pure mcanings. It is a dynam且也ifting，

叩stablc thing, fluttcring between words and thought, the two more or less stable , morc 
orle凶 firmJy delineated 叩mponents of verbal thought (Vygots旬， 1962:149)

Inner speech is thinking in pure meanings. It connects words and thought 
We think in pure meanings of words , but in inner spee 曲， words die they they bring 
forth thou囡1 t. Inner speech 1S thc most important part of thinking in writing. ldeas to 
write about are generated at this stage. lnner speech wìll become external speech in its 
written form by putting in words in their syntactic framework. Therefore , writers 
need vocabulary items to draw on meanings and syntactic devices to connect thcse 
items in good syntactic order and form 

Vygotsky regards inner speech as an autonomous speech function. it is a distinct 
plane of verbal though t. This inner plane of verhal thought will move from inner to 
outer plan間，“ from the motive which engenders a thouεht to the shaping of the 
thought , first in inner speech , then in the meanings of words, and finally in words 
(Vygotsky: 1962: 152) 

We think Vygotsky's model of verbal thinking involving inner speech , meanings 
of words and words is a good concep t. Moreover, this model seems to be thc process 
of our veγbal thinking in writing. For thesc two reasons , we would like to accept 
Vygotsky's model of thinking as our theoretical ba的e il1 identifying in which language 
ESL writers think 

Thinking in L1 at the Sentence Level 

Theoretically , in writing, a monolingual will always think in Ll since he does not 
have any L2; however, a bilingual will havc a free choice of using either Ll or L2. But 
to be more exact 、 we have to specify in which language a bi1ingual writes and thinks 
Naturally , we would assume that a bilingual w i1l think in L 1 if he writes in Ll which is 
his dominant language. A biling川 al will have a free choice of thinkinεin L2 only if his 
competence in L2 is better than or equal to his competence in Ll; or , he may do so if 
he has been accustomed to thinking i11 L2 due to environmental fac!ors or social and 
personal preference. ln our real world , our assumptions may be accepted by the 
layper臼ns. In theory. 0肘 assumptions can stand as a bilinguaJ will naturally use his 
dominant L1 in thinking unless he or she is compelled to do 50 for the reason of 
language acquisition. Perhaps no one will find fault with the hypothesis of a mono 
lingual's use of L 1. But our theoretical hypotheses of a bi1ingual's choice of Ll and L2 
may not count if we have no empirical data to support our assumptions. Therefore 
an examination of existent ar吐 further data in light of Vygotsky's model may be 
necessary in order to find theoretically bas巳d answers to our question in the title 

It goes without saying that wheo an ESL writer writes il1 Ll he or she thinks in 
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L 1. Zamc!'s (1982) graduate student who first wrote in her native langu斗ge and then 

translatcd it into F. ng1i~h must have thought in Ll without doub t. Th巳r巳 was no rcason 
for hcr to retrievc meanings from hcr L2 while thinking and writing in Ll 

Lay's (1 9g2) subject translatc已 key words in10 L î to get a stronger impression 

and association of idcas. On one hand , this fact contïnns thc truthfulness of Vygo• sky's 
concep • of verbal thinking. On thc othcr hand , it shows 1ha1 the writer was thinking 

in Ll in which hc could ga • her and a肘。ciate meanings from words in L1 in h的 verhal

thinking 
Zamei's (1 983) Chines巳 subject uscd L1 to writc an idca in Chine間 The subject 

did this for tw。 自由ons: Thcrc wcrc no words in L2 to cxprc~s it and without doing 
so th巳 idca coming up might he los t. This cxample cmpirically veritïes the function of 

mn巳r spccch in association with th巳 meanings of words and words in Vygotsky'~ 1l10dcl 
01' verbal thinking. lt aho v巳rifi凹 the fulttcring nature of inner 叩ccch. lt 1'urthcr 
verilï巳 s that at least thc subjcct partially used Ll in thinking. Th已 subject might totally 
use Ll in verbal thinking whilc writing. This i5 only assumcd to be so becausc therc 
was not suffucien1 informatìon availablc f()r thi可 ca5e 10 cnablc us to make a conclusivc 
judgmen1 

ESL writers' u~e of Ll in thinking j~ [urth巳 r con的 rmcd by Lin's (1989) subjccts 
A subj巳t1 mistakcnly used ‘ clawn刊 to takc the place of thc right word “ climbcd 
‘ Clawn" is apparently an incoηcc1 fonn 01' “ clawed" , thc rast tcnse 0 1" 'c\aw' 的 a

verb. "Claw" and "climb" arc rcprcscnted by 1\\'0 di叮叮叮lt Chinesc charactcr5 with 
the 可amc pronunclatlon,“pa". But their mcanings are dijferen t. 1"1115 con 1'l凶on o[ 

c1 awan c.l c\imb acu1ally came from the 'Nriter's memory from English-Chincsc dic 
tionarics which ESL learncrs widc1y usc in Taiv'I'aηBut tbc choicc of "claw" in writ 
ing clearly indicatcs to us that the writer was thmking in L 1 and thcηtranslatcd tha1 

word and meanings in to L2 叩 h 1'> wdting tas 
Another int巳resting cxamplc frum Lin (19的 9) aJso conccrns t l1巳 us巳 0 1" the mean 

ings of Chincse worù~ in lhe sentence “ A boy dccorate like a cO\vboy 刊 rhc w口的r

IlH.:am lh叫 a boy isiwa~ drcsscd likc a cowboy. The incorrcctiy Llseu 'öccoralC 吋 W 出

亡hincsc in its ~trctcllcù meaninιlts us巳 a1so shcws that thc wntcr thought in C!J incsc 

in LI 
One morc examplc in Lm's (1 989) data 的 the II間 01" "siit" in thc scntcncc that 

follows: "s日ddcnly_ fro l1l thc ~lit ofthe lcaves , we can 5ce a litt1c boy riding a bicyc1 c 
gradually approachc ::, thc pockCb \vhich is fu11 of pomcgranatcs 刊 In rhines巴、 plural

numbcrs ar已 usually not lllarked and so we do 110t care whcthcr thcrc is a ~lit 01" many 
slits. But in English , there must he many 可lits of leaves 50 that a perso孔 can scc a boy 
ιt a distancc. Such a disnepancy of meaning and form in Chines巳 and ì甘gli、h speab 
for thc fact that thc ESL writcr undcr consideration was thinking in Ll a孔d did not 
car t' to makc th 巳 ncc臼 sary changc ill thc m巳aning~ and forms in L2τhc \vritcr might 
just tramlatεthc Tll canings i l1 Chjncsc \nto Engiish and was 110t aware ol thc n C' ccssary 
change in L2 

Thc cxamplc~ given so far can confirm the value {)f Vygotsky' 月 CO l1 cept of vcrbJl 
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thinkiog with rcferencc to meanings and words. They can a1so c.;onvince us that these 
ESL writers thought in L 1 while workiog 00 their writing task in L2. But our examplcs 
are mostly limited to the use of words in thinking and construction of sentences exccpt 
one case in which thc writer trans1ated the who1e tcxt from L t to L2. Under 叫ch

circurnstanc品， it may be safc for us to say that ESL writers at this level of competence 
in L2 tend to think in Ll at the sentence levcl. As to ESL write呵， thinking at the dis­
course level for the whole text, we have to examine other data before we can say any 
thing about it 

Thinking in Ll at the Paragraph LeveI 

In order to verify our hypothesis io thinking in L 1 at the paragraph level , we 
should cxamine empirical data against our theor甘心al base and find our resu1ts from 
them. Hopefully , such data should bc gcnerated by subjects who produce data under 
normal conditions unco江cîous about our intcrest of study. As our focus of study i5 
on wlite凹， thinking in Ll or L2. we should collect data in two languages 011 thc samc 
subject matter. Wjth such understandi l1gs on mind , protocols for analysis were written 
by the same subjects in L1 and L2 00 the basis 0 1' the samc silent movie they watched 
00 two differcnt occasions. The decision to choosc a silcnt movie was to play down 
the role of Ll or L2 which might affect data processing anù data generation and think 
ing. The subjects were taken from two different groups. One group would start 
writil1g in Ll aftcr watching the movic and another group would 5tart writing in L2 
after watching the same movie. A week later, thc two groups wouJd watch thc same 
movie and then write thc same story il1 a language diffeγent from thc onc in which they 
first wrote about the story 

The matcrial used for eliciting protocols was a video tape entitled The Pear 5tory 
Film (C11afc , 1980). This tape is in coior and ha<; a 可ound track , but there is no di 
aloguc. The subjects were 60 stude l1ts in two intact classe~ of English , A total of 60 
protocols il1 English and 60 protocols in Chincse wcre collectcd and analyzcd. When 
thcse protocols in Ll and L2 by the same subjects werc comparcd in terms of overall 
structure , paragraph developmcnt, and even word order, similaritic可 wcre found. \Ve 
wi1l commcnt 011 thcm after our representative protocols havc becn prcsented 

Altogcther. 7 episodes in English and 7 cpisodes in Chillesc arc to bc prcsentcd 
Each episodc in L 1 and L2 was written by the same person on two occasions. The 
fir、t three episod的 were fir、 t written in the students' L 1, Chinesc. and then in thcir L2 , 

English. The 1ast four ep尬。dcs were writkn in the rever旨c ordcr , Ellg1ish first and thcn 
Chinesc , General1y , the scven cpisodes make up the Pear Story cvcn though many of 
thc facts might have bccn ignored by these writers. In each episodc , an English vcrsion 
is 1'ollowed by its Chincse 、 ersion by thc same author. The Englis.h versions a陀 quoted

from thc or海inal without any changc 叩d corr亡ct1Ol1 戶印 e 1/crsio l1s from Chinese were 
translated by the rcsearcher. ln translation , care was takm to maintain the original 
style and order as much as po給出le so t11at we might be ablc to trace thc writc呵，
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thinkmg in writing 

三pi;;ode 1 

!n a hot lllurnillg , a larrner wa!、 13king fJ1l il 、 on 3 ladder. Hc luuk lhem OIlC b、 ünc. all 

01' a ,udden <il c: re fell a gua\'o 叫 JJC wcr:t down thc laddcr , puτ311 of lh巳 gU3\'3S whidl 

vv'crc in his hag lnto a baskε1 ， 1hclI hc \(loK a 1urn 10 pick up that guavs. took oÙ' ll i:, 

llectie 10 clC3n it and put 11 lli a ha , kc t. 1hcli lte stood Il]l, ócd 10 thc 1叫 Jo;羽毛山

(En gl叫l 仇 nl↑巴 n af(cr Ch1llcsc:. 

()n 扯叫1111} afternOOrt. a larmer wa, picklng gu叭的 Ull a 1叫 dl'f叫叩dmg ag ,llI ls1 Ilt c: lrilllk 

01 且↑ree I lC pi~k叫 and picked and 1 1] 1叫 11Cl0U<;1} d!OppCd OIl C guava. 50 hc C,1J lI C down 

thc ladder and dUlllpcd the guav的fT om ))is hag in the f]()nt 01' h1> chc,r in10 a ba ，k巴 t

undcr the trec. Th 巳 n he tU lT1 cd aTclllnd "nd Plcked up thal guava 011 thc d門盯仙也 l!e 

tü()k ot! a ,ilk hamlan日 3Jlllmd hi, JlCck. \'vlp 巳 d rhe di J1 ()ff llis knc c:s and climàed back to 

thc lrèe 3gain. (Tran<;lated fJ ornζLinc，c.) 

Wc can easlly find lh (l t thc English \'crsiun ~t'fve~ 斗、 th巳 cm bryo of thc 、ubject's

C l1 incsl' ver"ion which wa~ w們 tten bcforc the English COll l1 terpm t. Onc dctail (0111斗m

ed in the Chincse vcrsiO Il lS wiping thc dirt off 1m kncl'扎扎lmost a11 ü',hcr things ar巳

(l lrc (l dy thcrc in the Engli油、 er~lon. Vv'hat lllakcs th t:' Chin巳sc episode long巳 r I~ more 

SC Ilì叫 tic infromatio ]l <l nd 叮 nt(l ctic claburalion ìn Fnglish , thc w川cr lacknl thc 

word bamlanna aml u間d 11cckt他川吼叫d 1m!，'叫 01 斗 basket ， a b (lg w出印nsi~tcntly

usccl both in lènglisb and Chinc~e in mεanmg. Th巳 wnter 、 choicc 0 1' necklie and bag 

nugh t suggcst 1 h叭 he thought in 11 and L2 while writing and had to mak巳 a choicc in 

Fnglish vocabulary itcrm bd'ore putting il dOWll illto black and whit t:' 

l-. pl叩 dc 二

Al lill 、 lllUntCn: thc ，~ \\1斗、心υllllllg a , hcpllcr d 心 llh a , hecp. ìVh巳 n thc:)' walked heside 

tbc ~ll~'èc h立 kc L. tLc óh、 cr 叫 r:db.l dζ心日~l~' r:ò , h\:t thc:>, :':){j,] 'v"l 斗 /8~' (E:叫 dl

、、 nllC I1斗"巳【 C1Ú1CSC.)

I hen 叫仙]1山l比c a ，什必州hc叩叫cpltcω0;叫J 沾c叫"叫i仙d山山l口f呵l吧巨 " g伊O叫叫a叭4 圳lile巴

orj山 b汰kCl ，、 Wh忱C叩n ;.h巳U、 \\cre 3hoUl lD 1ε叫口V~ t吋h沁c 、吋h ，j“叫d血k 0叫f thc tr叩cc:叭， ，叫u趴叫Jdc凹"叫1吋ly t什仙he 立叩uaι

r叩d心Ll S紀ed 1叩o m圳C:. fht，叩ephc l( j huy u 之 ed all lti、， lr Cl lgth 1u füωhi， guat to go , (T[an巴

lated from Il1C Chinc,e,) 

1 hl' t\\'o 、 crs]on、 hr\\'C扎 Imost th巳 ~8 1l1 C firsl part of 0 1<.: cpi~odc. \Vhat thc ~hori t:'I 

Lnglish vcrsioll la.:ked is thc goal-dm:crcd aιliun 0 1' t1l,' guat and the shcpllcrd. Bul the 

complcx lty of tcll lTlf': t ]lr:~，' actiυlh i~ C01川冗maled by lhe ~implcr 只tatelllent t l!叫 th ,,,, 

bυon WCllt away 1 rom this analysi~ \\'e nra'y吼叫 1 guc 'o泊位 l斗t the 、 Jγitcr might l1(1ve 

凹的ci:\lcd thcsc lllCallillg~ III Chil1l'~c Vv lrile writi叩 in Ln只li 可 h but haJ !u gl\'C up rc 

prc叩γ] tm戶 it in Fngldl 、 lllce l1 ece、sary 渝。rd~ \\'crc 川， t 叫'-l ilablc for presenting tbc 
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idca. Hcncc. hc used a simple statemenl to summarize the actions 

Episode .ì 

When the ,hepherd walked away , a hoy riding a bicyclc was coming near to 吋lC tr肘， he 

stopped 1I is bike under the tree , and he wa苟且Olllεto pick up ünc of thüse frui\s , but whcn 

notl臼 d t11at the fanncr was busy taking guvas and never taking care of him , so that he 

hfted a baskct of guavas and put it on hi~ bike , then rode away quickly. (English written 

ai"tcr Chinc,c.) 

Ju吼叫 rhat momen t. a boy riding a hicycle was cOllling frυIII a long dislancc. Ile rodc his 

bicycle lü the shade of thc rree 叩d saw the fruit in 1hc baskets. So he dismounted, put 

his bicyclc aside , lOllkcd 川 tbe farmer in the tree , noticing lhe farmer did not pay any 

attentlυn tü him. Thcn hc went to the baskets. \Vhcn hc picked a guava , he saw t1lal the 

farmer was Jl ot aw且rc of his arrival al 0111. Thereforc , 11c greedily liftcd a basket uf guavas 

and pu1 11 beside his blcy c1e. Hc piιked up the bi吋 cle ， got on thc bi叩血， and placcd 

1ltat baskcl üf thc guavas on the handlcbar haske t. He rode away (Translated from 

Ch圳的e.)

Just like Episodc 2. a 間口的 of actions arc omitted in th c: English 叫rision. llut thc 

basic framc of a s叮叮 s of 叫tlOηs is thcrc. But w巳 can sc:c what was omitted , apparently 

tlot ignored. by thc wrilcr had to do with thc vcrbs in English and sevcral nouns 

Colloc盯ion 0 1' th l: sC vcrb~ aml nouns must b c: a hard task for thc writcT at th c: timc of 

'，J1~ wntln自 In SUcll :l 仁的e. it would be too bold for us to jU l11 p to thc conclmion 

11 <1 t lhc writCT did not tllink in Lnglish. He might have thought in Chiηese; he m也ht

bo l1:1 \"c thought in English simultan l: ou~ly back 3nd forth 日utt c:ring betwccn 

c'ElellC出 1日 a paragraph. We \vill com t11 cnt 011 this after we have examined what the 

"、 Ic' ，'IS said élbout thdr thinking proce~s 

Eni ,,)dc 4 

rhe blly'" quiàly tled 圳、 ay On thc ì\-ay he met another hoy ndlllg a hikc. 111at hoy 

tuok 1m h臼 t and , 0 lti ，、\}lkc hit a stOllC and fel1 dOWll. lIis leg hurt <i llÙ the guavas \,.-ere 

filleli lfI 1hc glound (Fngli,h wlÌ tten bcforc Chinese.) 

A1 lhü, time, Ih的 hoy was lHl t only ncrvous hut also cxcited cmulïonally. Suddenly , a 

hoy mling 11 hicyclc wa、 cuming f"rυm the oppü,llc direction. 111at buy apprüaching hirn 

dclibcrately lüok thc first büy九 hat anu thrcw it onto the grυund. A治 lhc boy looked 叫

的 tenuvely at tllc hal throwcr , hc unforlul叫elyhitarυck. Then hc and the bicyck fcll 

I)VCl and 1hc pcars sjllilcd all I)vcr thc gr叫md. In 1hc lllcanti1l1丸 his lcgs WCJe hur l. Bul 

:1(' bru、hed the du1 \)ff hí只 tIOw，n， and lh巳 11 bcgan to plck up 1he guavas (Trambted 

!1 1) 1\1 (hillc ,c.) 

11 l~ i I1 1 t'rt' ~ting to 110te that two crrur~ were méldc by 1h巴、vritcr: "1 hc next 
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person on a bicyclc was a gir1, and thc hat was flown away. The 巳 rrors remained Ul1C01 

rcctcd m hC1 趴;ond writing even though thc film was ~hown t\\'icc. Wc rmgllt think 

that she was a careless person. But on closer examination , we find that her Chin叮C

narrativc Wa5 carcfully donc , wÎth Stilt的 of mind ilnd a scqllcncc of ilctiotls well takcn 

ca1C o f. Didn't she think abouì thcsc fincr aspccts of narration m \vriti刊g Fnglish? 

Did she think about thcm in Chine間 while writing English but have to 位 ive thcm up 

due to hcr lack of wrods in English? Thcsc <lrc thc qucstions tbat we will comiùc1 

later 

Episodc 5 

At that time , there were three büys saw thc whülc proccss on (hc trcc Onc nr thc ho) 、

with a pingrong ball stucking onc 叩mething up aml down. Thc VU1C~ b thc olll)' vnì心'"

the story. [fs a interc,tíng a孔d tempted par t. Then these buy, lwlpcd (h~ bυ)' (0 plck up 

the groupping fmü, and they 吼叫ked away (English written before Clnncsc.) 

But my friend , the accident w的 seen by thrcc other boy ,. But thcy dld not laugh at 

him. On the cüntrary , they helpcu the srnalJ boy pick up the fruit on the grounu back 

intu the baske t. Ycs , I rcm巳 mbcr that one of lJle thrce boy巴 held a pingpong rackct in 

his hand all the timeτhat pingpung ball wa, ,1rung by a S1r ing , [1 )l mduced thc üllly 

sound effect in the film That was 、!cr、 illtcrcsting. Aftcr tìnishin且 up I])CI > )'1.'k1n' 11]>

the fruit. ()ne ()f the hovs remo心.'cJ Ihc ruck th~lt llllldercd pa ，，:I口。 1111、山l 、 111 ，' 11" 、 l

m叫 ing part of the wh叫e film and il tUll c: hcd Il\C thc 11l 0,(. TJl的， "叮 (lCp:111叫 l

each othe r. (1 他們lated flO m Chine ,;c,) 

[n both \1己自ions ， th巳 setting was c1carly stated and tl1巳 sOllnd ,_: ffc..:1 w且只 111 

trodllC巳 d and commentcd on. 111 the Chi11ese 、 crSlOn 、 thc author cxprcs~ ，-'d ll'.:!l" kcli11且只

aod rcaction from thc cpisodc , The 0011' missing part io 1h巳 Engli世 11 vcrsioll is lltc 

bicy c1c's hìtting thc rock and its cffect 00 the story telle r. \Vas it d Lll: to fuilm心 111

memory or probl 巳 m~ in 1 注 ngllage llSC m L幻 lhis point Wl•• bc discus~ed in tl日 n、 xt

section 

EP1'OUC 6 

抗.'hen thc、 \\'~Ik 泣 11Ca l' uhtanc巳 lhcv tïllli 1)11: b ，沁， Jlal :ln .1 lh~y L- Jll thc' !川、I'h.: 、

give lbe hr hμk til hilll 1h" boy scncl, tlll' llllil:.:-:: lruib 1[ , ():d~l Il) C 入[l ll'Oè 11., 111anks 

The lhlcc 1> 1))" J1C 吼叫心ng and .:aling thc j 叫 lls. (巳ngllsh \\， [)1 已Jl beiole ('11111心心)

Th~ boy ':ü l1 'il 1ll ~J Ill ，_i .lil l"lH、 lll Li ""idC lI l\- llCd 、 WIII ，'.l i l1ιld: fI ~d I):IC 扎 1; ，， [1 1) :111 .:1 rlut 

he forg01 111 plC k. \IP hl' hJ1. j IIC ,):, dc ,1 IW:i ~lllll [i~ lhc th.cc ， C川、計心 k il\c 1\:lt Il: rhμ 

boy , Thc [l t川叭的 1 eally movcJ by 1山 ill III JL his lifctime ,]1o 0 [1巴巴X心pl l\ l'; 心nμhacl

cver heen 叫l1 ìçC to hllll Sοh~ s.:川山、[1\ thrc~ pic叫， u! Jruit 斗 nd hurr iL d hJζk hUlllC 

(可 ransl且ted (rom Chmese.) 
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Th巳1);句or di叮巳rence in 1h巳 two ver~i()m in tnrns of thc worù LI~C is '"llt叮 CJll

him back" 10 Fnglish andιhcard tlle \vhi叫 ling"' in Chinesc. C :J n \V C ~a、 tltc wntct 

lhought in Chine~c and thcn tricd 10 find 1 打 glish word~ to íït in rhe sIWatioll Cl nd 

began lo think in Lngllsh'! Thi~ ~e巳m 、 to bc a pos~ibilit>: in [lwt thc rcst 0 1" Th 巳
paragraphs in LI and 111 1.2 look ~o much ahkc. ,\Ithougll in thc (lnllcse ycrsion thl" 

w口 tcr wro te ou t hcr tll 巳 nlal pcr已cption alld rcaction in long scntcncc豆、hc did not 

forg巳 t to put in "in ord已r to exprc的 1m th 斗 nks" in hcr English version 

tpl,üue i 

Ihc llllee hOY' ke巴 pS 011 going anu cating ~he gu趴山 、 ()w thcy have CU IllC tu thc !.r凹

fhc larmel gets uown lhe ladder anu ,3d tl) l"i nd thal )lC' 、 lost OllC ba,ket ()f frui l. Whcn 

he 10叫(， baà. hc see , tlllCC h(刊叫tmg 且U3\'as and g叫， by' hilll. (上ngli ，ll \'/1 Îtte 1i b巴 Ime

C11În巴 SC.)

口。、、 was the fsrmer on this sidc') Iic l]c,Cl'llùcd ll lt' ìadder a!ld looked 3t hlS 圳、kets

的'hy" Why was a b泣鬼kct 01 huit misS iJl巴! \Vhen he 叭的悅。nderlng vvhy. thc threc b川 b

wcrc pas;;ing hy thc falmer. c叫咚 tllclr l"ruil. Tlll ,; ma~c illlll !ccll11orc pualcd. (:'rJllS 

lateu from Chine巴巴)

The 1110st :>triking diffen'ncc bctwccn the two Vcr~iOll~ 川 L I and L:2 is tllC 11 、c 0] 

rhctorical queslions III ChitlL:se. But theωntcnt of th己 Lnεh討 h anJ Chinc.." 、叮叮on 弓

rcmaitb alm。可t the sarnc. Even though tltc farllll'r九 pULzlemcnl was not expn;~:>cd 

clcarly in F.nglish , it WélS implied in "lIe thinb m叮 be lhal i"ruit shoulJ 1咒 longs to 

him." 

Ha、 mg s巳cn the 、cvcn pair~ 0 1" Engli~h and Chinesêμragraphs by' lhεsalllC 

au thor~ writtcηon 1\、 o di f1巳 r巳 nt occa~ions. we I"ind our lcntaTive 以)]]clusion~ a~ 

fo lJ o","s 
1. 1he contcnt of 巴 ach pair lS quile similal 

2. F ach English 、 ersiOll rcgardk~s of lb order üf writillg is shcrtcr ln kngth iilld 

it ~crvc:;' ::l S an cmbryo 0 1" it5 corrcspondcnt Chinc~c VCf'抽泣

可 Thc wntcγ5' mcηta 1 pcrc l' ption丸 rca叮ion~ ， and comrnC l1 t、 a叩 morc flll1、

exprcss巳d in Chincs已 but thcy (J rc lmplieù In a ~implcr manncr in cach cor 

re~pondc l1 t i~nglish vcr~ion 

4. Suc \l implicJtion of lllcaning in thc Enghsh 、 cr~iom CCl ll bc clwfactèriLcd by 

Hl且d 巳quatc pragmatic 口wpping o l" thc cvenl~ or ~talc~ 恥 hich 斗"泣dL'quatl'ly

n::pre~巳 nt t" d in 111c Chincsc v巳 rSjOll~

5 Similaritics o J" c (j çh pair of lh已已P'、odc' "i in L 1 ,llld 1 ::' :JI1U Jlll•10 1' discrcpancit'、

tn pragmat1C 111ap Jl lllg 1ll L'扎 -:11 pair rn:ry bc duc to FSL wrilcrs' tht l1 klllg ,:itJ1Ct 

iuIlor L2 
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ln Writcrs' Opinion 

No illutter ho\v 1l'D_tly standardized la孔guagc tcsting instru01cnts havc bccn dcsign­
ed (!nd implcmcnled , a writer九 CO Hll)etcnc巳 in \vriling is hard lo 臼uge. jl叩ple wntc 

allll think in their own diffcrcnt way荒 A fmding i孔 rcscarch may bc applicablc to 
m叫y writers , hut rnay nol he 叩plicab1c to alì wri;_ers. Therc CLrC usually exceptions 

[f a 叩scarcher i l1 teracts with his subjecl~ in thc co盯sc of study , somc uncx pcctcd grain 

()f truth may hc fuu口d l'or thi~ rcason. a lj_Ucstiollnaire was ucsign巳 d and h"ndcd out 
to the subj巴 cts of :hi~ ~ludy empioying Th巳 Pedr Story to fill out On巳 week aftcr 
finishing thcir h抗t piece of w口ting. Two qu巳stlOtlS sp巳cifïc to th巳 currcnt study w已 cc

answcrcd by siXìy university frcshmen in thc third wcek aftcr their c孔tra l1 cc :0 umver 
sity. Thc two qucstion電 w，叩

1. Do you think Chinc<;c narrativc is very diflerent l"rO [Jl English narr叫 ive?

2. In writing Th巳 Pear S[ory , dld you think you 可hould write diflerently in 
Engl i:;.h and Chine"e'! 

To thc first question , 23 studcnts ans、Nefl叫‘ yes" wìlile 37 respond巳 nts said 
“ no" A majority 8f th巳m hclievcù that the two v己的ions should not b巳 different 11l 

rcspcctiv巳 ianguage~. This may SlI盟est thatωgnitively they regardcd th巳 structures of 
Ellgli~h and Chinese narratives as identic孔1 and th巳 ir thinking in writing the lwo 
versions was donc in thc s:nnc way. This cognitioπof thc majority of rc~pondcnts lllay 
cxplain \vhy each pair of tile 巳pi~odcs in L 1 and L2 wa~ so ~imilar in cont巳 nt and struc 
turc 

1"0 the sccond qucstion , 2H studcn!s 間 id they should not be wnttcn diffcTently 
On the contrary , 26 rcsponclcnts thought thcy sbould do diffcrcntly \vhilc thc ot11cr Ó 

did not a l1弓wcr theιue~lion al ul1 

Än 巳 xaminaTlO tl of thc an九wers or thc 26 rcspondcnts sho\vs thul thcy wγote 

diffcrcntly bccau忱。 f lheir d i1Terent lcve15 of competence in the two languages 八s

τhi :l e" ，:: 'N:1已于 1]1(::i, do!"l川8.:1 t :)n!'，(l月 !anr,U2g\: , th r;v s}J(ll,üd 頭 γ汁(~ :'':1('了!了 vlvidJ;r. A ~ 
English was thcir \veakcr language in which they lackeù II旭、 ocabulary and couldγlot 

Vc"ell control thc syntax. thcy jmt exprcsscd thcir main ide出 Onc student clearly 
indicated lh斗t \\..hcn writing m English hc thought in Chincsc 

Our invcsgitati Cl n d \vri 1_ er~' thinking \vould no[ bc 、吧。rαlllclu~iv巳 Wl~hout

furthcr considcring ~he writers' pcrspcctivt'~ aml imighrs. COllscquently_. re<,p onscs 
to a q ucstionnaire on \vriti r'g in L 1 and L2 will he examined 

lhc qucstionnaire [0 be found 111 the 且ppendix wi1h re~r咒ctive stal的 tics consisb 

of 34 questions. 30me :lre yes-or-no qucstions while mo馬1 are tD hc answer巳 Ù on a fivc 
point-scale ha 、 is. either from lhc 挖出t to the greatest in degree or f~'om the grealest to 
thc k出t ucp巳 lìding 011 logic叫:l r ，ange 【TIcnt of expectcJ an叫Ners

The (j uhtio i1 naire \'i肘 hancied out 3nd coilec~cd two years bcfoTC thc Queslion 
naire on na:crative writing wa~ done. [t was ':ïllcd out by a group r;j' 21 frcshroctl 
m吋 oring in Engli苔hatthrc口d of thcir 1iccond-scmcster ESL cornl~osition and by • \\'0 
group~ of 35 、ophornorc~ majoring in English at thεen lÌ of ~hcir s 二 cond-ycêF E另I
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composition. For convenience sake and for easy reading, the freshman group is to be 
identjfied as Group A and the two sophomore groups are to be identified as Group B, 
and the statistics are to be calcu!ated on a percentile basis for Groups A and B. ln 
some cases, the total may come to less than or more than a 100現 because some unim­
portant numbers have been rounded out and some questions can be answered in more 
than one way 

57% of freshmen and 69% of sophomores used different methods to write in 
Chinese or English 

All freshmen and 94% of sophomorcs thought that their writing in English 
sounded like "Chincsc En斟ish"

Why did it sound like Chinese English? 67% in Group A and 49% in group B 
aHributed it to their thinking in Chinese; 5~毛 and 149毛 translated sentence by sentence 
from Chinese into English; 38% and 60% (38% in Group A or of the freshmen and 60% 
io Group B or of the sophomores, henceforth to be represented io this order) depended 
00 trans品ting from Chinese into English as they did not know how to exp間的 m

English; 14% and 20% jaxtaposed words and sentences in their Chinese way; and 29% 
and 31 % did not know how to think in English 

80% of the freshmen and 949已 of the sophomores have heard thcir English 
teacher(吋 say that while writing in English one should think in English 

76% and 71 % said their teacher(s) never defjned "thinking in English." 
How would you define "thinking in English"? 1). 5% and 11 ~毛 Think out the 

whole sentence in English; 2). 5慌 and 0 五 Think out all sentences in a paragraph in 
English; 3). 67% and 71悍 Think about an outline of a passage and its subject matter 
in the Englìsh sty 怡; 4). 1m毛 and 6%: Not to pay any attention to how we say it in 
Chine妞; 5). 14% and 2日也 Figure out through English vocabulary the main idea of 
what we have in our minds 

Have you ever thought in English? 1). 0% and 9%: Completely in English , 2) 
62% an丘 63倍 Partially in Engli品; 3). 29呢 and 23 '1已 Occasionally in English; 4). 5% 
and 3%: Do not know we have to think in English; 5). 5% and 6%: Have never thought 
in English 

Concluding the summarization of major findings in our 間levant data, we find that 
just as in a pJuralist society , divergent views are expressed and they are not completely 
consisten t. But the answers in the two questionnaires are complementary to each 
other whcn we t l'y to gain from them some insight into our research questions. How 
巳、 er ， these answers should be conside間吐 in light of the problems we have encountered 
and the evidence we have 斟thered. In this way , the responses have provided us with 
empirical data to verify our academic research and helpe吐 us to answer theoretical 
qucstions 

Conclusions and Implications 

Our researçh question is mainly whether ESL writers think in Ll or L2. We have 
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clearly stated that thc subjccts who uscd translation in writing in thc litcrature and our 
~ubjects tlJOu創刊 m Ll atthc 問ntenc巳 lcvel Thi5ωnclllsion i世 in line 訊 irh Vygohky'~ 

conccpt of inncr speech and 、 crbal thinking ,md confinncd by our sarnpk~ and thc 
respon這e~ from lJ ur subjccb who ca ll1 e 10 a total nf ll tS univ巳 rsity sluden刊 in tl!clr 

scv巳 nth or cighth ycar 0 1' LSL aαlUlsltlon 
[n 口 a 1ll1l1 1ng thc protocols at lltc par咕raph levc l. \vc di"cerncd ~irnilaritics bc 

tween cac11 p斗ir of the lwo v 巴的ions in L 1 and I_2. \Ve tricd to b<.~ opcn-mindαj and 

reccptive to aJl lh 巳0叩tical pmslbihtic~. Wc ~ccmcd to hl: tirnid and (lrC\V !1 0 con cJ u 
sions for thc protocob al thc p斗 ragraph kve l_ 7\O\V with the 間~pome、 from OU1 

suhjects vvc ar巳 in a bctler pι的 itioll 10 answer our qllc~tions wllich wcre ldt un 
answercd for the purposc of further considcration 

1月ihcn \vc con可idcr t11c 5hccr llUlllbcr of thc rc~p lJ ndcnts who lhoug11t tl!at writing 
in Ll and L2 should not bc donc ùiffcn:ntly , it b safe for 心 s to ~ay that rllcy did nol 
do their thinking diffcrcntly in Ll anù L2 3t the paragraph and thc cli茁 :ourse Icvcl~ 

0 1' cours巳 thcir an叫巳rs shoulù not be takcn al their facc v斗 Iue. :\evcrthclc叭 our

conclmion i可 confirmcd by thc silllilar contcnt 孔nd ord已 r of prc~clllation of 巳 ach pair 
u1" thc cpisudes 111 Ll and L2 and somc re~pondt' nts' me 0 1' tr;:m~l <l lion I"ro l11 2.1 mto 
1.2. Rcganllc~s of the <;cqucntia1 orclcr in which F. ngh~h 可 C閃j011S wcrc writtcn. th已y ar C' 

comparatively ~h()rler. Huvv.c\"cr , in tcrlllS of contcn t. lhcy ~crvc 斗月t1 1c Clll br、 o of their 
longer countcτparts in Ll which are ~yntactlcally ， s巴 manlically. and rhclorically bctter 

clabotiltcd. 13ut t11巳 ~imi1arilic~ hctwecn the 1wo 、 cr510ns -:an 趴ò attrihuted to thinktng 
in L 1 while \vriling in L I iind L2 

On thc contrary. wc should not dCllY thc fact .cSL wntcrs lllay a150 th 11l k ill L2 

both 3t thc scntcncc and paragraph 1盯 el But th己 qucstlun 1、 to wh述 t cx ten 1 thcy ,jo 
thl治 Th巳 y may do so occ <l sionally and thcrc may bc somc spccial ESL \vritcrs who 
have been tramed and ahle to do this. So wc lirnil our conclusion to thc FSL wriler~ 

at t11c lcvcls of our suhjects and lhey rnay change as tillle goe焉。n and thcir competcncc 
devclops 

Pcdaεogicalimplications aboutwriting can bc drawn from our lïndings 在 nd conclu 
sions. Thcse irnpJicatiom are 3pplicablc 10 tC3ching ESL writing and to ESL re可carch

1. ln Vygotsky's conceptual Jll odd 01 、 crbal thinking , ll1 ner ~l予巴巴 ch. thc 
m巳anings 0 1" words and nnal1、 word 可 a I"c invohed 口SL \vrile 門Ll SU斗 lly arc not 
εquipped witb a workablc vOGubulary to carry out t l1 cir writing task in L2 
a l1 cl thercforc h叫 c to fall tllclr back可 on L 1 111 thinking <l nd writing. Jn this 
regard , vocabulary builcling which i~ oftcn ignorcd in F. SL progralm should bc 
strcss 、 d in ESL rcading and wrirlng 

2. FSL writing i為 tcachablc. ln .:lIl SWer to '"1)0 you t l1 ink writing is hard勻，
(， 2慌。r the r閃電htnen 間 id "vcry 11盯d" whi \c only 4S:{ of thc sophomorcs 
間id SQ. 3拉你 in Group A and 49(,{ in (~roup B said "hard" wlllle the rcst o! 
the Group A. 460;. said '.not ha吋弓. ln vicw of oth叮 statlsll山 in the questioll 

naire. such a diffcrcnce betwc巳 n rhc frc~hmcn and thc ~opho Jll orcs was due to 
thc tcaching and pr山tice of FS T. wntir屯

131 一



Do ESL Writer可 Think in Ll 0γ L2? 

3 , A process approach and a product approach are like the two sid巳s of a coir. 
and they can be profitably employed in rcsearch in ESL writing. A well 
designed qu的tionnaire can complement and verify theoretical research be 
causc the subjects whom we study for their bcnefit may providc thcir per­
ccption and insight for our reference and consideration 
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Appcndix 
A Qucstionnaire on Wdting in T 1 aml L2 
(With thc results mdicatcd in percentagc) 

ls writing hard'! ì). V盯y härù (62)í.. 4'X). 2). llard {38呎 49(';;，). 3). "\ot hard 

4). Fa~y. 5). Very casy 
2. \)0 yOll like writing? 1). Vr::叮 much 2). Ye<; , ~ do (52可;， .60'坪). 3). "\0 , 1 dun't 

(48月成 ] 1 況). 4). I fear it. 5).1 hate it 
3 HDW did Y 【丸1 lh:vclop yDur compctcnc巴 111 W口"旦旦叮 1). Taught by tcachcrs (14吭

lJ3 



])0 ESL \Vriter鬼 rhink in I.l or L2? 

\ \今f). 2). From writi口 g practicc at school (3 801,., 26慌). 3). Through personal 

study (1 4弘 31<';平). 4). Throuεh imagination or inspiration (14吼叫%). 5). 1'\0 

clcfinite 111ct11仁 ò， (33心 20íl)

4. How gooù is your compctcn心 in writing in Chincsc? 1). Vcry good 2). G的d

(os:or, 14行:)3)OK.(J\ 恥!的JS本). 4). Not goocl (190乏， 20';泛). 5). Bad 

5. Hov.,.. diù you dcvclop your compctCllCC in writing English? 1). T ,lUght hy teachcrs 
(29';;). 17仿). 2). [rom wnting praticc :1 t school (2 那:. 4的句7). 3). Through per~ona1 
study (3 的研， 26";0. 4). Through itIl agination ur inspiration. 5). No dcfi lJ ite 
methods ( 1 0唉， 29';-(.) 

G. IIow good is ~your cornpctcnce in writing Lnglish'! 1). Vcr、 gooù. 2) , Good. 3) 
O.K (33(正 34'，X). 4). Not good (621莎白3叫) 5) Bad(O吭， 3完)

ï. ls }'our Chinc~c te '1cbers' c 了 rreclion of writing hclpful? 1). Ve叮 helpful (ILJ呵

1\ 引). 2). Helpful (5'';; , 4日S;.). 3). somcwha1 hclpful (29慌 29%). 4). ~ot helpful 
(24月平 14'3{). 5). Not helpful '1 l all (4(/~ ， OSì;') 

8. h your English ieacher,,' currcction of writinεhelpfuJ'! 1). Vcry hclp l'ul (24悍l

i 7 éIL). 2) , llelpful (48弘 46弘). 3). Somcwhat ltclpful (29%, 20'í你 4). 1'\ot help 
fuL 5). '\l ot h c1pful al '1ll 

9. ln \vhat arca is your Chmcse teachcrs' correction of writing hclpful? 1). !\1ethod~ 
of writing (O~品 9S本). 2). Structurcs ()f writing (1 'Jlj毛 63慌). 3). \Vays of thinking 
行早已， 26 元)， 4). Choic~ 01' worùs (620í. 命的特). 5). Synt '1x (O'}. 3慌)

10. In what arca IS your Fnglish teachcTs' corr巳dion of writing hclp扎汁: 1). ]\.'lethoùs 
of writin本 (5 1•i;. 11 '.方). 2). Structurcs of \vriting (9心 31 '):). J). \Va:ys of thinking 

( 14'i手， 6先). 4. ChoÌce ofwurùs ((j7% , 51%). 5). Syntax (已7以 66S:;，)

11 Is w口ting in Lngli可h harder than 羽 ri ting in Chincs巳? 1) 八 lot harder (19悍 37 乎乎)

2). Sorncwhat hardcr (4鼠呢， 29兒)， 3). Sam巳 (29有 29'后). 4). Easier. 5). Much 
\.，J. ~lcr 

12. Tn what ar巳'1 is writing in English harder than \"'Tiling in Chine~e? 1). Syntax 
(38 '3九 4郎{). 2) , Vocabul '1 ry (67月4 自9兮其). 3) Paragraph structure (5 '3L 6%) 
4) 。可巳rall structur巴 (19'1.29切). 5). \V '1:y~ of thinking (29'X. 49字)

13. 00 you usc the samc mcthocl to writc Fng]ish and 仁hincse~ 1). Yes(43'j{;_ 31 字的

2). No (57供 69場)

14 口oes your 羽 riting in English ~ound like Chincse Lnglisl叮 1). Y c~ (1日O弘 94Sì;.')

No 
15. \Vhy do 的 it sOLl nd like Chinese English? 1). Thinking in Chines t' (67年 49%)

2). Tr '1nslating sentence by senlence i'rom Chinese inlo l:. ngli月h (5';丸 \4弘). 3) 
Depending on translating from Chine組 into English for not knowing hm\' to ex 
pres~ in Fnglish (3討%白0'月). 4) J '1xiaposing words and scnten臼s in thcir Chinesc 
way (14~;) ， 2日作) 5) , I'\ot knowing how to think in 上 nglish (2LJ% , 31 ')é,) 

16. lI a、巴 your English teilchers cvcr mcntioncd ‘ Think in Fnglish" 刁 1). YCS (80'};, 

94%) , 2). '\。
17. Havc they cvcr dcfincd "Think in English' 句 1). Yes (24切 26刊) 2) 1\0 (76慌

71 S';;') 
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18. How would 、 ou dcfine ‘ Think in English"'1 1). Think oul t !J c \vhoic scntcnce in 
Engli~h (5}!} , 11%). 2). Think out all scηtcnccs in a paragraph iη F.nglish (5切

郎毛). 3). Think out 叩 ou t1 ine of a pas~age and it旨 ~ubjcct mattcr in the English 

style (670/0 , 71 呢). 4). Not to pay any a tLention to how wc say ü in Chinese 
( 1 。如 6';{，). 5). Figu陀 out through English vo凹bulary thc main idca of what wc 
have in our minds (14弘， 2 日7<)

19. Havc you ever thought in English whilc writing English? 1). Complctely in 

English (0弘， 9現). 2). Partially in En到的h (62% , 63S平). 3). Occa~ionally in English 
(29呢， 23%). 4). Do nO L: know wc have to think in Engli~h (5JL 3吭). 5). Havc 
ncvcr thought in Engli~h (5仗， 61;;)) 

20. Hav巳 yOUï Chincsc teachcrs taught 1hc rnethods 01" writing'! 1). Yes (81'){ 討6早已)

2).No(! 科丸 14%)

2 1. Ifyes , in what arca? 1). How to write (29%, 49/0. 2). Way~ ofthinking(1 日俱

34o/r}). 3). Ovcrall and paragraph structures (71 宇先 6的呢). 4). Choicc of words 
(1 9慌， 20快). 5). How to self-叮叮sc (日軍 3快)

22. Have ycur Fng1i~h t巳 achcrs taught thc methods of wri1ing'! 1). Yes (95呎 97弘)

立). '<0 (5嘿， 3S{,) 
23. [n what area have thcy taugh t'! 1). Jlow to \vritc (33 ,/(}) 43 '/0). 2). Ways {)fthink 

ing (5 嘿， 37現). 3). Overa l1 and paragraph struc! urcs (86% , 83%). 4). Choicc of 

word可 (24?{ ， 26%). 5). How to s巳 lf-rcvise (10 ';1" 11 慌)

24. Is yOLlT teachcrs' teaching 出e !1l ethods of writing usefuP 1). Vcry uscful (\9早已 j

14%). 2). Useful (3品7r.， 49'/i)). 3). Some\vhat useful (33'í名 40%). 4). Not uscful 
(5呢。慌). 5). r-: ot useful at all 

25. Can 1h巳 mcthods in wriling Chinesc be appllcd to writing Egnlish 'l 1). Yc~ (57S平
71(10). 2). No (43% , 26%) 

26. Arc thc mcthod~ that you have 1問 med in w口ting EngHsh appli已ablc to writing 
Chincse? 1). Ycs 62?位， 83弘). 2). ì\o (247<., 17%,) 

27. Do you want your tcachers to co訂ccl your writing'! 1). Ycs (86'jf" 86~;{} 2). No 
(14慌了 14>~)

Z鼠 ls tcachcr'j' co此cction morc important tha11 teaching methods of writing'! 1). Ycs 

(71 "毛 660/1). 2). No (297手， 34吟)

29. Do you in cJude introduction , body , and conclusicn in your writing? 1). Y凹
(3日 'Æ ， 51 (Æ). 2). No (62(10 , 49%) 

3日 Havc you lc:un巳 d djfTer巳 nt modes of writing and how to write thcm') 1). Yes 

( 199毛 40%) 2). No (8: 況， 60%)

31. Wi l1 you considcr LI~ing a chronological order in writing narrati、 e'! 1. Yes (92慌
77%). 2). r可 o (9Ij~ ， 23 '7花)

32. [s i1 easicr to write a narrativc than dcscription'! 1). Ycs (71 'Æ. 69 元). 2) 1\0 
(立 9(Æ ， 31S1)

33 八 re transitional 巳xprcs5ions irnportant in writing English 'l 1). Yc~ (95坊， 94'Æ) 
2) 1'0 (5 已不 6'吃)

34. 00 you know how to u~c tr2nsi<ional cxpressions? 1). Ycs (29)~. 34')i';). 2). 1\0 
(71S{'.51';;;') 
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