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Abstract 

!n ilighcr cducrlTion il1 thc lTl1 ircd STatcs , thc "\Vcstcrn t川 ditio l1 " 

!l[I~ rraditlonal!y dcf川叫 the cοre curriculum ()f the liberal arb. rh t: 

Uibk and classic Cilri~tian tcxt可 (and to a lcsscr dcgl'cc .IC\\ i~h tcxts) 

ha、 c 口 gur叫 b 叫 irllcgral pa汁。f 巾的 Tn叫f

p叩S悶c凹"叫1沌tcα叫d ]](1叫t 0111句) a趴馬 p予叫a叫rt υ叫It山he kno、叭、 1 ，巳臥叫d巴， t山ha叫1 已ω"沁!口1S吼圳tltu此te~ a山叩n ed山h扣"'叫at怯C臥叫d i 
pcr、O Tl II叫]η1 t il i 令 C 【ultη"，叫l叫rc bll】此t also a、 pal1 of a t口I 正aditio l1 which can and 

~hU Ll lcf Ot" iCil1 i l1 dl、 idll (l ls in thcir pri\atc a l1 d soci"t! li 、 c~ Thc~c 

Chrr~t JaI1 text入 al()ng 仇 ith thl)SC of clas~lcal anliljlllt、步 ha、 C bCCll tauιht 

1) 01 _l u叫的位cnctic hi~rol手 cXplaining where 叭 e cult l1 ral!y haye c()me 

Jì'om blll abo ,\:, part uf a prc比n叭叭 C ‘ ought"" \\， ithin 叭 lllCh 、<c

~hould 叫 lent our decisl Ol1:-" cmplo)" our cclucation I"hey ha、， 1九;cn

part of a corc curricululll , prc、 11 l11 cd to ha、 c an 1 l1 tcgrat l\'C 、 ηlllC for 扎 II

othcr :-， p山 ifïc alld l\: ChllH..:al 叫 llcal lOTl

!n thc L.S. tl1lS aS~ Ll mplio口 h咐 no\、 been contested and 111 man) 

ann、 ()f highcr cducatioJ) it has been expllcitly or functionalI) 

府h為 ndoncd Thc placc of tilcsc tcxts a l1 d of thc 、、 cstcrn '"cano l1 

gCllcrafl) , i':> a maltcr of grc;址 d的 plltc. 1 hc dhpU1C is ~ilarpc Tlcd 

bcc[\ \l~c thc~c arc rcligi'1u、 TCX t.~， \', hich in thc r抓了 lili已al 丸。 cial contcxt of 

thc l 持 arc ~ubjccl to ~pcC Ja l SCrul Jll) for lhcir app[(l prjatcllc~~ in flll) 

general educallon program 

、孔 hat lhen lS thc purposc of tcachin巴 such text刊 and ho、、 ~hould

lhe) be laught? Thl治 b a burI1l ng ljlle 、 lion 1I1 l '.S. educatioIl. Fe叭

pcoplc COlltC叫 thc idc為 that stlldcnt、.~)lOllld bc rnadc 恥、 arc th3t thcrc 

MC I11 Ultiplc 叭。cld 丸 IC\\ 品 and cultural traditions , and thilt thc間的

、 aluc in .~tlld于'"皂、 a!ï(ì L的內uch traditiolh. Thc quc叫 1011 1 月\\ hcther 111 

thc lllidstυf ':>uch '>lud、 thcrc is 仙)" jU '>l rfìcatioll for pn、 ilc g: ill立 onc or 

s\l mc, a~ particular to our cullu比 (thc l.-.S. in this ca :-,c) 

1 his paper rellech on :-,OlllC ()[ the implicatioJl s of thc~c 

dc、 cloprncnh for tcaching thc Biblc [\nd Chriqian II 】 μC1H.'1 “ 1 cdu心allo )1
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ln the L.S. It focLJse~ particularly O!l the questio!l of \\hat re!atlon 、 if

anv, can bc maintain以! bCÌ\\'ccn thc ro!C of such tC)\ts in û.cncral 

cducatÎoll and \\ ider qu出tions ofιu!tura! identity and 、 lSlon
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This paper reflects 叩叩mc issues surrounding the teacbing ()f the Bible 

and classic Christian texts in 皂eneral education in the U ,S. in a ti ll1e of cultural 

g: lobalization. 1t focuses pal1icularly on the rclation bet\vcen 1he role of such texts 

within li\'ing re 1i gi開s com ll1 uniti峙， thelr role in 叩ltural histo丹、 and their role in 

contemp刊的 integrative ed叫的 lon. To tha1 cnd. 1 \Nill rc、 lCW :::.omc of the ways 

that Scripture has fïgured in education in the past then comment upon some of the 

p<lJ"adoxes of the current situation. a吋 finally attcmpt 10 drmv SO Il1C tcntative 

conclusions. I offcr these rctlcc1ions cxplicitly from thc pcrspectivc of a Christian 

、、 ho IS 已心 mmitted 10 the use of Ihe且 classics within thc distinct reli!.rÎollS lifc of his 

church alld 、、 llose prima可 educational \'>'''ork is carried out in a Christian semina可

This shared (l\\'間的 ip of thc texls by a diverse sel 01' living religi叫s communl11es 

and a g.CJ>eral cducatioll eslablishment is one ofthc peculiar tcaturcs ofthe contcxt 

for their interpretation in Ihc conlempc 叮 U.S. Ilrust that consideration ofthesc 

dynamics may ha、 e some relc、 ance for those in quite different circumstan 二"

I 

First I 叭 ant to note some of thc possible rclations bctween a da吋ic and a 

conslitucnc~ Il1at might study it. Therc arc six oC thcsc. The fïrst is thc 間lation

of a cla時間叭 ith a li 、 ing cOlllmunity attached to it by commitment. This is the 

已a只C \\ ith tbe 13iblc and thc Christian church. or the Qur'an and the Islamic 

cOllllllunity. Thcse texls are taught and appropriated as authoritative sources for 

the fullest tì'amework for human life and ends. In the casc ofChristian classics (as 

、\-ith Illany, hut 110t all reli皂 iOllS cla明 ics) this rclation is Întendcd to transcend 

participation in a specific nation or culturc. Education in the rcligiolls 

cO ll1 munily's classics is 川tendcd 10 providc a rra ll1c吼叫 k v,. hich at least at ccrrain 

poinlS superscdes f叫ll1 atioll in a single cullllre 

rhc second instancc is thc case of elassic tcxts whosc "constituencv" is 

pnmaJ"l特別 institutional and cultural legacy. The~ havc shaped the history of a 

society and arc sources for mterpretation 01' its contemporary life , quite apart from 

any authority they may be grnntcd cUITcntl). So Cor instancc thc classics 0 1' Grcck 

philosophy or 0 1' carly modern European philosophy may be taught in 間lation to 
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la\v and politics and literature. But they may have few consc 的山、 devotees' 

outside academic depa口ments. From this p叮spective， education in such classics is 

identical \vith formation in a pa巾cular cu[turc 

The third situation is one wherc a classic is adopted with the commitmcnt 

noted in the first casc, by a comm叩ity living as a sub-group \vithin a largcr society 

rhis larεer society is itself shaped by other text~可 and traditions in its Înstitutions and 

life. Such would bc the casc for Hindu or Muslim adhercnts within U.S. society or 

tor Christians or Hindus or th叫ough secularists in Sal叫 i Arabia 

The fourth situation is 叫le characterized by an “Înterrupted" relationship with 

thc classics of a tradition. That is, there may be people for \vhom the c1assics once 

functioned in the manner 、刊 describcd in eithcr of our first two cases , but for some 

c"叩n that connection has bcen brokcn: oppression , immigration, cultllral 

assirnilation. The間的 now an attempt to reconnect with those sources. Examp!es 

might be sccond or third gcneration immigrants seeking to rcconnect \vith c1assics 

of their culture of origin 八frican-Americans searching for African SOllrces可 or even 

Christians in sccuJarized Western countries attempting to rcconnect with their 

nominal CJlfistian tradition 

The 吭吭h situati凹的 the straightfonvard externa1 study of classics that stem 

from other communities or cu1tures. This can take a high1y academic forrn (as in 

the relativcly ne\v disciplincs of wor岫岫10ηoc 叫npa叫ive religion) or a more 

engaged‘ even 已onversion-oriented forrn (as in North Arnericans taking up 8uddhist 

classics in 仰rsuit ofspiritual practicc) 

The sixth sit間tion is the extcrna! study of classics which once may have 

fUllctioned as the focus of a !iving re!igious comml肌肉 or as the shaping texts of a 

1;、 ing cuJtu悶， hut now do so no 1onger. These a時 the classics of "dead" culturcs, 

like lhe Sumerian or 8abylonìan. Thcy may bc studied prîmarily ín an attempt to 

reconstruct ancient historv 凹 \vith an eve tO\vard thcir in f1uence on other traditions 
也

that 3J活。f more direct contempora可 cu 1t ura1 signi1ïcance 

Historically. Western education has been characterized by (he near

com 汁 idatìon of the fir到仇、 o relatîons. Christian classic 可 were the ιcore 、 both of 
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a living rc1igious community and of cultural and social Înstitutions. Evcn 

subgroups within 1hc s血泊恥 whîle they might have their own distinctìve addìtìonal 

classi目， almost universally affirmed the Bìble as their core text as wel l. Religious 

mm叫巾的 like Quakers, Roman Catholics or M叫mons tìt this pat尤crn. Jews wcre 

a unique case , and yet even here there were shared c\assic tcxts. 50 cducation 

presumed a ncar unìty of the first three typ心 s of relation 1 have describcd, and 

tended to ignore or downplay the last three types. In thc modern period, all six 

types of rc\ation with classical texts (and variations on them) have come into play in 

the educational arena 

One might say that Christianity as a rc\ igìon itself arose as ìnterpretation of a 

classic , the classic being the Hebrew Scriptures. This is true b前h in the sense that 

Jcsus was a Jew whose 1ife and teachings were based on thc 1raditìon expressed in 

those 5crip1ures and in thc SC11se that in thc formulation of 叫mt became the Ncw 

Testament, thc early Christìans made nearly constant use of implìcìt and explìcit 

commentary on Hebrew Scripture as the means of expressing the distinctive faìth of 

their community. Hebrew 5cripture is the first “Christian classic," and only later 

is supplemented with the New Testament可 the two togethcr bccoming one Scripture 

Christianîty came to largc\y share an as叫 mption common to most rcligious 

traditions: that the classic is comprehcnsìve and encycJopedic. 1 The c\assîc 

defines cducation and education can be contained within the c\assic. There are 

several rese何泌的I1S to be noted hmvever. Whilc Christians were from the 

bcginning “people of the book," in onc se11se, the actual book whose people they 

'\.verc was somc time in thc making. Thercforc the truc “ classic" tor Christians was 

thc riscn and living Chrîst, a pcrs凹， not a book. At least fOf a c治 rtain period (and 

for somc Christians on an ongoing basis) a charismatic and spirÎtllal authorÎ可

opcratcd alongsîde the tcxts 

The logical expression ofthe a目llmption that the classic is encyc\opedîc is the 

commenta叮叮 the primary educational modality. Christianity shared în this 

tradition of commentary、 with the Holy Spirit and the Rîsen Christ authorizing 

significant 仕cedom in that tradition's development. Education consists then 

戶-imarily in learning and interpreting 甘lC content of the 5cripture丸 and in learning 
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the l (l n立uage~ 叩d 、l.:i lls 仙(l t arc ne出5泊ary to that cnu. Thc pri 1l1 ar:- "n:search 

la~k i~ de、 elopin且 thc :-,kdl of knowmg whcrc 111 Scripturc to adcln:~s an) legitimatc 

qllcSl lOIl. and ho\\" to c\Jract the answe r. Thc lcxt i~ the wholc tn i1 ttcr 0 1" cuucatioll 

lncludin巴 thc ::.ourcc of learn ll1 g thc 、 cry lflcthods b) \\"hich 10 iIltcrpret SCrlptUfC 

This is thc fìrsl f()["m of Christian euucatlon. a dynarnic lha1 not only lIltcrprcl以j

SC rJ ptll叩 buL m the sense th (l t wc can scc "\'e\\ Tcstamcnr [I;xb as h肌lIl g a 

'midra~hlc" charηctcr. crcatccl addit lDn叫 '-;cripturc

In la1cr cCllturie.~. th叭叭。llld l沁 mtionaliLcd iIl a mo間 expll已 It \\λL 

Ldllca1ioll 15 intcgratcd 叫 thal a J1 ih branche~ come togcthcr 111 011C Slucl). 1 hc 

Biblc is lhc curriculum 扎 nd d1 月 ciplinc馬 racli (l tc frorn i1 as adjunc的Jan巨uagc ~t lJ d.y of 

C;rcck and Hebrc\\. philological stuclic~. lilcrar) ~tm年可 hi吼叫 y. natural philo呵。 ph弘

rhc10ric. rnorali峙 ，、 11 o[ these can be dealt \\irh cxhau引1、， 1、叭叭 hin thc 

bOllmlaries ()f thc tcxr it~cl f. What ncc 甘心 bc kno叭 n i::. \\i1hin thc clas :-， ic~. and 

lcarning to illtcrprct and undcr~tand lhc classics l~ the ~U Il1 total of educatioll Th的

。b\ j() llsly puts grca1 cmphasis on sophi~ric別的n of intcr叭叭叭 c lcchniqllc, and UIl 

thc I"O lc 0 1" cornlllcntζltorS Thc dc、 clüprnclll üf a l1l ulti-la、 crcu rcadmg üf thc lcxl 

thc classic four-[old re 孔 d111g. wa~ an expres~ioll ofthis 

0 1" cour"c 叫 lC o l" lhc distlllcti、℃的ing~ about thc \Vc.',lcm tradition h that fro lTI its 

bÌlih Cilri可 t i8.ni1} \\"f1.S ,marc 0 1" anothcr cncyclol叫lic ~cl 0 1" cla兮兮 ics: rilo~c of (jrcck 

philo"ophy and tl比) lurncric 1raditi仙 1 1l 1hc c,lfl} ccnturics lTlany gcmilc c川、 Clts to 

Cl lri:::.liaTl it)- broll芷 ht 、\"ith thClll thb Cdl比;atiün alrcady m pl山c. I hc 叫 cll1 11fll dccision 

\\;I~ l') 吋圳1I11e I. h l:'河 'e，↑ s [alher th ,lI1 rt'!('d l.hern 川 !tn位 h t. ,\ dc r: i~I(Hlγcn(;cl叫內nd
J 

i川川l盯叩川n可1刊甲p了朮k叩Iηm芯lt:l叫叫，;t旭c叫d 111盯1 、h仙"ι巳伊"、叫圳圳11山m間1咒e's Cαn 川y (叫)只r (拭;00口步 血扣加)汀r 111:-，叫圳i凶a肌:e. "1叫'hc r此℃圳叫lt 叭川臼~ a ~叫1川lua削叭t ，盯川0叫川1川l 

i川l叭1 、叭、 hi此icl叫h t山hc P叭n叫!川1刊la削r)- 已CI的51已 thc Bibic. \\ hich incl \lclccl rhc llcbrcw Scriptures，、、 as 1I1 

計划iCC 旨UpplclllC Tl l叫 \\.ithωrnc ~cωndar、 classics Vic\\"cd 的，111 ensemble. thi:-. 

!;rollplll巨 rctalllcd thc cllc)"clopClhc charactcr ju~t IllClltiO!lccl. 13ut 叫1011 g.h the CJI'eek 

i叫1110、ophic :l l 111叫 litcrar\: tCXb 叭 ere taken a可 subordmate '"prc-comrncl叫“rl(':~' on 

另 c r1 pturc. as 11 \\c比 lhcir llSC illlplicilly cndorscd thc principle that there \\crc things 10 

he karncd ollbi(.k the pnmm、 μla~Slc

E、 en Illore Import創lt. thcsc particular Cìreek classlcs happen to contain 、人 11 h in 

thclll 乳 crirical SfA ncc 10札I1 rd cl的SIC~ 12且主旦 Tllis is cxcmpli刊ed ln Plato's ‘叫 crallc
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dialoguc lON.2 In this casc, thc classic in vicw is Homer's cpic p∞t可 as thc 

enc)'clopedic summary of cducation. lon, the rhapsode or rcciter of Homcr, is 

mtc叮ngatcd by Socratcs regarding tho咽 portions of Homer's poems wherc he 

writcs of chariot←driving，肘 ship~building or leading annics. Who knows best 

whether Homcr is 1elling 出c truth in these p品 sagcs，剖ks Socrates: Ion or a chariot 

drivcr, a ship-buildcr, a general? In each spccific casc, lon is compellcd to admit 

that thcse pcoplc would know better. Bu1 still, he insists, in kno、Nîng what Homcr 

says, hc is knowing the real nature ofthings. HoVv can this be so, Socrates asks, if 

lon has no basis ofhis own for knowing if anything hc repcats from Homer is true? 

ln the facc of lon's confusion, Socrates suggcsts a way out: lon may simply be 

possessed by a god when he rcpcats Homer，、 litcrally "out of hìs mind." This 

would cxplain why he can glVe no account ofthe knowlcdge he imparts. Socratcs' 

criticis品， though humorously dischargcd on thc hapless 10 t1, plainly is dire叫“j at 

Homcr, the cJassic, itself. Therc a間 spec的C 間alms of knowledgc that dcal more 

expertJy with the individual ma口ers covered in the classic. This suggests an 

“inductivc" approach, and an implicit dcnial of any 全區盟ri encyclopedic status for a 

classic 

What is impo此ant for our Jater discussion is thc way in which shared class也R

thc Hcbrew S叮iptures and Greek texts, became cmbcdded a可 Christìan classìc~、 the

first canonica l1y and the sccond implicitJy. Such hybrìd featurcs of a tradition will 

prove significant in latcr rctlection 凹1 ho\V these texts can function in pluralìstic 

cnvlronmcnts 

In thc middlc ages the cducational situation changcs dramatically in two ways 

I"he fi凹t comes with thc recovωy of additional material from the Greek 

ph恥sophcrs ， prîncipally Aristotlc, and 也e renewed questio t1 of whether philosophy 

could have indepcndent knowledge of matters which contradicted Scrîpture. Thc 

second change had to do with the commenta可 1radîtion îtsel f. The church fathers, 

who had unfolded the encyclopedic meaning of Scripture 111 their writin皂S， WI巳rc

accordcd author阿 simîlar to that ofthc text th叮 (presumably) correctly interpreted 

The fact that thcir own texts wcre numcrous and not gathercd in any onc pJace made 

it difficult to havc a synoptic view of thcir conclusions. This was increasingly 

acωmplished in thc middJe 時間， and the result was c1ear evidence that they did not 
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agree wit[l each other 00 many matter凶 50 in the unive凹的es a new form of 

educatìon arose which dealt with commeotary 00 commeotary可 attemptiog to 

rcsolve apparent conflicts in existing in1e叩，e1泌的n5. This is the appearance of 

、 theolc缸" in the fonn of an academic discipline.J So the education centered on 

Christian classic5 u吋ergoes a transfonnation. It now deals wi也 Scripture itself, 

with the limited but real autonomy of philosophy aod phil050phy's classi品， and also 

with the variation among Christian commentators in their classic works. This 

pl叫urc would sωn be supplemented (with the ri阻 of modem science) with da阻

from the ‘ book of nature" as yet another source for theology. 

The Protcstant Ref，叫matlOn wa的 an attempt to 間tum to focus 00 Scripture 

alone, stressing study of the biblical languagcs and direct interpretation of the text 

But thc Reformation also put primary emphasis on 1he classic as a religious source 

and less on ils encycloped心 character as a reference for all knowledge or on the 

harmonization of traditional commentators. While highly SUSplCIOUS of 

philosophy as an independent source in education, the Refonnation tended not to be 

so in regard to emerging science and μpractical" education 

Education in the United States inherited this history. The story of the way in 

which basic education and religioLLs education have diverged in U.S. historγ15 not 

our primary concern.4 In general tenns we can say that Christian classics have 

figured in basic education in three phases: encyc\oped此， integrative and illustrative 

Jn its earlier and more encyclopedic phase, the various studies in basic education 

radiatcd from the Bible and classical antiquity. The {.;urriculuIl1 was thus organizcd 

around the language instruction neces叫叮 to la包r study of these texts themselves 

and the skills required for application and interpretation ofthe texts. Education as 

offcred at the founding of Harvard College, for instance, was organized in terms of 

what was necded to train ministers. That meant it was organized around the 

di~ciplines required to inte中ret and communicate Scripture. Though not 

everything helpful for this task was to be found \\'ithin Scriptu間 itself，出的 principle

organiLed the curriculum. This was essentially a Protestant model, and the 

p 門 mary 'common co間 education" that developed in the U.S. eventual1y sought to 

bc pan-Protestant at the same time that it remained clearly distinct from Roman 

Cathol比 or Jewish cducation 
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rhc cvolution of American highcr cducatìon în、。lvcd thc shift from this 

f arad1gm …- eιh比的iOll for minister 可 that othcrs could sharc 一… to a broadcr pattcm 

of cducation divìdcd i])to di叫inct liclds with their own autonom子 Rather than 

dictating the need Or nurnber of such ficlds , the Chrìstian class Jcs scrvcd as thc 

intcgrative capstonc of thc process. Thcology was thc "quccn of thc scicnccs" in 

this scnsc not becausc Scripturc had a lJ the answcrs (as an cncycl叩edic approach 

rnight have assumed) but hecause i1 provided the struc1ure wÎthin which otl旭r

kn O\v1cdgc was ord 已 red and cornpleted. But this raises a ne\\' kìnd of qucs1ion 

Just \vhat is this intcgrative function and how 1S it fulfill叫? What does it mean to 

sa子" for instance, thatιrhe Bib1e stands at the ccntcr of a libcral arb cducationη 

Jn predominantJy Protcstant higher 吋肌:ation it came to mcan that two things 

wcrc taughi a、 thc intcgrative framCV'i01"k for basic cducation. Thc first of thcse 

was a philosophi巳 al ddènse of a Pr叫esta叫lt thcism. Thc sccond was a gcneral 

ethical schcme. 80th drew 叩 thc l3 ible and on Greek pbilosophy 山叮， wcrc 

oftcn 叫)fcscnt叫i in a capstonc 叩urse on "Mo叫 Philosophy" for co J1cge senîo眠

tallght by a co Jl cgc's prcsident. Christian c\assics wcrc be!旭、 ed to provide a 

framcwork that dictatcd ho \V a pcrson's education should bc put to usc a吋 \vhat thc 

stnndards for personal lifc should bc. Though increasing1y thc buJk of Înst叫ct10n

hnd to do \vith more speciali7ed 511叫y. thosc studies could be viewc止 at Icast in 

pnnclp悟，的 optiollal depmtments wîthîn 的c samc schcmc of knowlcdge , faith and 

閻明閃

This phasc somctimcs harborcd a tcnsion bctwcctl thc a可 sumption that 

C'hristian classics would have something to contrìbute to thc intcgration of specitic 

acadetnic tields in thcir 0吼叫 \vork. and the expectation that their p1ace camc in 

coordinating the r出口 Its of such work on a higher, more cαnprchensîve plane 

rhollgh in principle both wcrc possible、 thc tcndency was to emphasize thc la[tcr at 

the expense ofthc former. Thc actual praclicc il1 cducatiOIl吼叫別 not so nι 扎.t as ta11.: 

ofιphases" \vould indlcatc. Tn thc latc ninctccnth centuη.'， for instance, it \vould 

的 II hc ωmmon f01" thc Biblc to figure ill cdllca1Ìon in both encyc\opedîc and 

integrative modes. That is. teachcrs 111 geology or biology Ill ight sti]l 

straightfoJ"\vardly refer to thc biblical text as evidence about ancient and pre• history 

lt was "data" for science、 if now only sOllle data a10ngside other data. And thc 
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Biblc figured again at the integrative level, as the SOllrce tor the more 

comprehensivc lInde的.tanding of the plan within which natural pr囚esses had thcir 

place 

Thc third phase involves )'et another transition. Now specifically Christian 

c1assics serve al1 integrative function only as part of a larger program or as 

illustrative instances. A characteristic expression ofthis phase can be found in the 

“ Western Civilizati叫 courses ， which appear in U.S. llniversities in this centu叮

The deep background to this development is thc critical-historical study of Christian 

Scripture. In the t\\o"o earlier phases, Christian classics played either an 

叩cyc10pedic or integrativc role bascd 011 theìr ostensìble content. Their placc nov .... 

shifts because they are made the objects of a di叮叮ent mode of interpretation. As 

critical-historical study becomcs the methodological unity of the humanities and 

social sciences, treatment of Scripwre becomes another instance of the app 1ication 

of tl叫 mc1hod. In tàct, in many respects the method is pioneered in applicat的nto

Scriptur巳 before it is llsed in other a時:as. Since later Christian classics tcnd to 

characterize themselves as commentarics on Scripture可 they are in signifïc 司 nt

measure devalued bccause thcy lack this particular type of herme l1elltics. Thc 

‘ facts" that Scripture wi\! 110\\' contribute to education will be those prodllced by 

such a mcthod (i.e. the ‘ hi吭)rical Jesus") or the examples providcd in the 

application of伽 method to Scriptur它

The integrative fll l1ction provided by the classics is nO\v a genealogicalι1I1e 

Scriplurc a吋 G間ek philosophy hclo峙的到 series of “ Great Books" 出的

collectively re f1ect thc dcvelopment of Western culture. In an interesting ",'"a)'", 

post-Scrìptural Chri烈的n classics now may takc on a greater sîgnificancc than the 

Scriptural texts they expollnd, be 巳 ause their formulations in areas of 1a、、 oc

litcrature or theolo即 havc been concrete determinants of cultural institlltions 

Several diftèrcnt rationales \verc giv叩 for this appr叫ch to education. In the 

twentieth centu門， whcn the U.S. was twice involved ìn \\'orld wars、 such courses 

tricd to articulate a cultural orientation for the societv. 10 describe the SOllrces and , 

丸/alues that constitutcd the “ civilization" that one mi皂ht be cal1ed upon to defend.6 

111 this way stlldy of the c1的 sics was linked to cìtizenship. Their role in gencral 

education was to fit a person tor activc participation in society by makìng clear the 



30 Jo山llalυf llumanities Fast!West 

culturc's foundation and by teaching its ideaJs. But focus on these classics was 

dcícndcd also on thc grounds 出at the best way to strcngthα1 the intcllcct and to 

tostcr critical thinking was to have studcnts w問stle with the most subtle and 

di仔'i cu 1t minds in the tradition 

八nolher íactor bcars on the r1ace of the Bible and Greek philosophy in such a 

以)re curriculum. In r力ropc in the sevcntcenth and cighteenth cCllturies, the 

‘quarrel of the ancients and moderns" had raged precisely ovcr thc notion 01 

classics. The ancicnt texts that had been the standards of educat叫n were pittcd 

against the \\'ork of modcm thinkers. The qucstion was whcthcr contemporary 0<

near-contemporary works could beα肝 e thc supremc classi的 If the result of this 

struggle in Ellropc was at first rather inconclusi間， the verdict increasingly went in 

favor of modem class比s. II might be said that another recommcndation of the 

“ Westem civilization" cour甘 S was that in their reading lists they recapitulated this 

argument without in princirle taking sides 

]t was easy and common to read the sequence of great texts in a progressivc 

\vay, in \vhich new and more adequate thought replaced thc old. On such a tack, 

thc ancient classics playcd an intcgral rolc. bllt as refcrence points civilization 

cvolved bcyond. On the other hand, the same sy!labus cou\d be read in a quitc 

di叮crent wa弘 stressing thc continuity of the tradition as w叫king out seeds and 

tcnsions alrcady prcsent in the founding classics. It could evα1 be read as a failìng 

otT into modcmily, a deg巳neration from the insights ofthe c!assics. In this sensc, 

甘l0 "Westcm civillzation 可 and 皂reat hooks approach had a certain narrative 

character, tclling the intc l1ectual st凹'y and lcaving it opcn for spccific teachcrs and 

students to dra\v their own morals from thc story. 1n fact, this approach to gcncral 

education was ofien advocatcd spccifically on these grollnds: instcad of 

indoctrinating thc studcnt in 叫1比h world view to hold, such a program 01' study 

initiated the studcnt into th巳 charactcristic argumcnt 得ffi9Qg \vor\d vicW$ that 

typificd (modern) Western culture. To be a Chris的 an or a Jew, or an adhcrent of 

classical Grcek philosophy or a convinc巳d follower of Hume 叫 Spinoza 01' Voltalre 

would ()f course mean that one would take up a spccific commitmcnt and relation to 

somc of thcsc tex的 rather than others. But all would bc cqually a part of one's 

cdu巳ation ， for they sct the geography of options and werc tied to each other by their 
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Ofα)urse the impetus for the ‘quarrel ofthe ancients and modems" came from 

the ncw methods of enlightenment thω副刊， in phîlosophy、 histo可， literature and 

sClcnce. The argument in fact tended to produce a di到 inction behveen progrcssive 

disciplines and curnulative ones. This \vas the crux of the distlnction betv.'een the 

natural scienccs and the humanities. New scientific theories or practices subsume 

and replace earlier ones. But in art, 的hics and philosophy such displacernent was 

by no means 50 obvious. Plato's definition of virtue or Jesus' SCl叩on on the 

MounL or for 1hat matter Shakespeare's drawing of Hamiet's character are not 

replaccd. Th月 d 可 what they do in a uniqlle and incommensurable manner, and 

remam pnma叮 points of r巳 ference in a way that superseded theories of motion do 

1101. Thc progrcssive, changing character of somc disciplines m叮 be held to mark 

their superiority: there is improvement 0、刊er time. From sllch a view, oldcr c\assics 

have limited value. But the 間lativeJy unchanging natllre of cumulative disciplincs 

can also bc held as a strength , pro、/iding a foundation and orientation in an 

otherwlsc changing landscape. [n particular，、凹.1e may hope that they can provide 

some stable slructurc for an edllcationaJ process whosc subject ma口er now IS lD 

刊ux

The pJace of Christian classics in gen叮al education in the 閃閃 nt phase has 

bcen detìncd by this search for a framew叫k ofvalues, prÎnciples, ideals that cOllld 

hclp to integrate an array of progressive and largely independent research and the 

politics of thc academic cstablishment, has prompted reguJar ('位 6rts to engJneer 

some educa1ional unity. These concems take on heightcned urgency whenever 

there îs a fclt national 叮 lsis. The high water mark ofthe “gret books" 叩d westem 

civiJization curricula came in the period between the two wor岫 wars and in 甘詢

問rly cold war. ChrÎstÎan texts are set within a broad seque泊ce of “cllltural 

classics、 on the prernise tha1 somewhere among these voîces, or arising ou1 of the 

conversati叫】 am凹19 them. individuals are expected to find thejr 0、叫1 personal ideals 

and oricnting principles. Chris1ian texts areιi 1Justratîve" of α1C kind of 

commitment that might be taken up, and are a1so presumed to contribu<e someching 

even to thnse who opt for another commitmen t. Indeed, another fea1ure of 出的

treatment of classics is the fact that the texts arc self-referential: consciously and 
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explicitly extending or contc:、ting carlier vi間也 s. Thcrefore rather than providing a 

unilìed pcrspcctive 1叫 cmulatic刑， the 叩semble of c!assics providcs a convcrsation 

to_)om 

11 

111 ord叮 10 summari l,c thc cu付'enl situation tor Christian dassics in gencral 

educ::ttioll 可 \ve will fïrst consider somc of the concrcte roJe可 they havc 日 llcd. The 

first and rnosl gcneraJ ro1c is that of a communication mcdium. Anvonc fami1iar 

with documents from c1ite or popu1ar histo丹 in Westem 叫llure is farniJiar with thìs 

point. Even among thc iJl iterate, bib!ica\ slorics, charactcrs, images and 

vocablllary scr、 cd 臼 a common StofC of fctcrcnce f>. ln thc nineteenth cct1l 11凹，

whethcr in LillColll's sccond inaugural addrcss or in a leHer from a barely lit己ratc

farmer 10 a fam J1y m凹nbcr， refe問nι:cs to 間latively minor featurcs of the Biblc 

\.',:ould be rcadily understood by the hearer or rcader. 'W'hat is true at a popular and 

basic lcvcl (peop1c know 叭l扎at it mcans 10 bc a ﹒Judasτ) 的 a1so truc inιhigh" 

cultllre (OI1C cannol llnderstand Dante or Shake 叩己的可 without knowing thc Biblc) 

In this sen5C, thc c!assic provides a cllltural1anguage 

For tl1 is reason. knowledεe of the classics can sc門e another rolc as a virtual 

surrogate standard for education itself. One can judge \'..仇。 is educated and who is 

not, and rate their gencral abili你 bascd 011 tl1副 r famil叮叮 with this subjcct mattcr. 

For lTIuch 01 丸，vestern l1 istory, cducatioll \vas organizcd \vith kl叩\vlcdgc of Chrislian 

classi巳s as a pnmaηaun. "ClassÎcal" languages werc then thc ncccssarγfirst 

stages ()f sllch an edl比ation ， and a demonstrated abi 1ity to interpret thc classic texts 

at tir~t hand was proof that 叫le was in tact cducated. Other, associ品:d intellectual 

vlrtues we此 al1l'ibutcd to a pcrson with such capacitiιs. Know1edge ()f thc classic 

"拙 lf~ or p叫sc六ssion of the ski l1s neccssary to in峙中 et the cl的51C啥叫 thc two 

t嗯ether， c削 be takcn to providc thc basic m叫icl for education ilself. 

ln a closely relatcd third rolc, the classic can a1so servc as a literary standard , 

thc llonn from \、 hich stylc, cxprcssion and litcrary models arc taken. Thc King 

Ja Il1Cs translation 01' the Biblc has bcen sllch a sourcc in the English 叩開king

\vorld.' This is a role which has actually becomc much more signi 日cant Hl 
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cducation relatively re叫ntly、 since Lngl> sh litcratllrc îtsclf has bccn a latccomcr in 

the general ed山ation cllTrlculum. Shakespearc only begins to appear as a 

curricular subject of study in thc U.S. foll O\ving thc civil war. \\-'ith the rise of 

attcnllon to sn巳h literaturc, Scripture's cultural ro \c is also cnhanccd 

rhc classic can play a role as a sourcc of historical idcntity, either dcscribing 

Ilarralivcly thc backgr叫nd of a peopk or tradition or cxprcssing the fundamental 

bcliefs that organizcd an historical tradition. lt 叫1 日 11 this placc by providing 

authoritatlvc accounts of decisive historical cvents and/or by providing the pattcrns 

for rituals and pra叫他es which a community incorporatcs as a slgn of continuity 

with its past 

The cla明 lC can s叮vc as a manua.l for pcrsonal formation. In that casc it 

offers instruc tÎon and models for individual m叫ality， vÎrtue可 heroism and duty. It 

can also bc a guide 和r individual spiritual dcvclopmα刊， for prayer and mystìcal 

pracllce 

Yet anothcr 1"olc the classic can hold is that of a sourcc tor standa吋s in social 

lifc. In th的 respecl ， it serves as a blueprint for the structure of înstîtutions (likc thc 

fami峙， po[iti開l 泣 ruclur肘， cconomic organi l.ations) and for the propcr functÎon of 

social rclationships 

Finally‘ lhc classic can p[ay a religîous 叫 metaphysical ro 1c, in providing 甘，e

most c(可mprchcnsi、/c descriptio (l of thc ultimate naturc of rcalìty and în giving 划1

a心011nt of u1t imatc hU lTI<ln cnds 

ln an "cncyclopcd悶， llSC of thc class比， it pla:戶主 11 of thesc roles in basic 

L叫1心alioll. Certainly unlil re\ative\y reccntly the ChrÎstian cla的sÎcs fllnctioned in 

some respecl in al! thcsc arcas. However, as wc pointed ou t, from a ve l)' ea叫y

period Christians in gencral dîd not lIave a pure "encyclopedic" appr咄咄 10 lheir 

own classics. (ì reek and Roman claSSlcs had a role in at lcast somc of thesc a甜甜

(I"or instance. in sctting a litc r:lηstandard for Latin languagc usage, evcn for 

tran:. latio l1 of the Bible into Latin). 1 his ~ct thc stage for recu叮mg lenS lOns m 

Chnstian hist叫弓， occasioncd by thosc 叫10 \Vlshcd to attempt a m叫e encyclopedic 

llse o l" thc Christian classics 
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\\'h81 is thc sitllarion of Christian cla~~ics in cduc叩 on 10da\'? lntcrcstitwh 
戶已""

1叫h比c fu叫i江山I扎lCll山ons 、W、 c h 爪 c dc凹9哎C口n出hed h旭ave lar悍gc叫ly bCCll di川\'1址dcd bct扒、、叫CCll】 1、W、 o d副IS叫圳lmc叫1 

ki叫川nds 01' edu 巳 atlo凹n. In :.pcc叫ifïc ι hri:.叫tian cduc叫ation (" 巳minaries. churches 可 church 

coll巴巴es) these clas"ic:. can bc taught a" :>ou間的 for per“onal formation. tor 

!l orrnatl 、 c \'ISIOn 、 ofsociallife ， for large scale description ofthc naturc o1" thc 叭。rld

and of human cmb , Thcsc arc cxplicitJy cxcludcd in gener叫 educatíon. In 

巴encral cducatiün. thc Christian classic5 can bc ~tuJicd dcscripti、 ely \\'íth regard to 

thelr pa~t role in cuns1Ìtllling a mcdium o[ cümmunication , pro、 iding a literaη 

slandnrd (i n r) shaping hi~torical idcntity 

l'his bric l" ~kctch bcgin5 to point up SO !l1 C 01" thc paradoxes in the current 

~ltuatlüll 恥 ithin lhc broad rangc 0 1" thc hllmanilic~ ， religious classics are treated 

a，~ part of the more cumulaLi、已 出pec1 of educa1Îon. And yet by (l nd largc th叮 arc

Tl ol 甘心fltcd in tcrms ofthc "cumul前的 c mcthodology" that 恥.'as chara叫巳n叫 ic of，間?

lradi1i oJJ~ of Scriptural commcntary or 仙colo色， Of C、 Cll philosophy , hul rather in 

1erms of progressl、 e. "sclentJ叮 c" methodologie可 This ()f 以mr~c scts up a ccrta l11 

tc閃閃n. What hUJll anitic~ wcrc traditionally thought to pro\'idc il1 distinc1Ìon [rom 

pro旦rCS .'， 1 、 c disciplinc---an cndurin旦 framc叭。rk of human ~cl[-knO\dcdgc. üricnted 

to lhc peculiarly human needs for jlldgement 話el f:-cu 1tlvation and discipline---they 

扎比 at another le、 el precluded from offering by 、 irtue ofthe methodology \lsed 

Thc di~ciplinc of "religious studies" is the cmbodimcnt 01" lhi :, dcvclopmcηt 

Jt attcmpt以1 to pro\'idc an answcr 10 thc qucslion o("ho\\' thc:.c clas:>ic rcligiülls tcxb 

cOllld bc studicd in thc CO l1 tcxt of an acadcmic disciplinc in th巳 humaniti.:s and slill 

ha\c an IlI tcgrativc placc in 叫ucation Thc fact that ~uch sludv \\'ould itself bc 
一，

llltcrdisciplinary---drawlllg Ull hist肘子 archacülogy. languages , philosoph)' 

ps:cholog、 ~ociolog:---\\'as all to the gωd [or this íntegrati、 e func1ion 

Rcligioη 叫馬 a 叩開ect pccnliarly ti位ed to bc an inlc c.o:rativc [1叫1I:.. h巳cause il drew 

10gcthcl 寺 anou:. :，ubsidiar) 旨tudics in an cncyclopcdic wa)τhe reli皂 IOUS classic 

ibcl J"" mi2111 bc 、 ic\Vcd no longer 盯 encyclop叫 ic ， but thc pheuomenon o J"" human 

rcligion 仇" 人t lcaq tor a tirne , ~ome pcoplc saw rcligiou~ ~ludie::. a~ capablc o[ 

scrVlfl j:': a:, an lrltcgratt 、 c capstol1c 凶 libcral cducation as a genenc Prolcstanti討m

once did Such notiorh \\'crc llC、 ':f rcaliLed and the e、。 llltioll of rcligiolls studÎes 

dcpar1ments m叭ed 1Il 1he opp叫ite dJrectio l1, searching for distinct的 C、可C閃閃閃
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academi巳已 turf" rathcrthan emphasizing an integrative role 

Jon Levenson has pointcd out the resulting difficulty that arises in glving a 

rationale for the special place that bib1ical s況udy has in Ollr academic institllt的ns R 

Historical，叮itical study of the Bible insists that these texts are simply sources for 

kno\vledge of early Jewish and Christian his阻。 And historical study of the ßible 

as a fom口rrn一τ官祖mτ官m

m>akes it a s駝0"'咒ce for@且l且旦rJ已\\'1尬8凶h and Cαh伽】叮n的5tia叩n hi的st岫orηy. The 8i均ble巳 re前ta剖ll1 S a cel仗t祖a創mn 

00叫〉汗rma前甜t，附、ve它e place in edl叫:氾"甜討恥O圳n be郎已 a叫ιus扭"此t is a foundational document of 旦旦 Cllltural 

tradit怕n

However, il1 the current pluralistic environment, this rationale rllns into 

difficlllt)凹1 two counts. Fir泣， does the assumption of one uni日ed tradition imply 

more cultural homogeneity than is in tàct the casc? Second, can the special 

attention for one culture be justi日ed? An appeal may bc made to thc empirical fact 

that Wcstern clllture ha~ taken on a special global signifícance. But the more ba5ic 

1出ue， as Levenson indicates, is that continued educational foclls on these texts 

makes scnse because of the vitality of the religious communities that 叩ntinue to 

make them formative of culture. And yet the assllmptions of those ∞mmll l1l tles 

are themselv的 rather systematically excluded from tt>e educational fOCllS. At the 

same time, the distinctive critical-historic methods that characterize the treatmcnt of 

these classics in general edllcation a間 themsclves increasingly seen as ~的rt of one 

particu[ar cultural tradìtion , subject 拍 the same two questions 吼叫e havc j llst posed to 

religious 已lassics

111 other \>,:ords, if Christian classics (肘 others) are to continlle to have any 

place as integrative elements in “ core" education becausc they scrve as integrative 

elements in the history of Wcstern culturc, they \....ill do so bccause large nll l11 bers of 

pF-ople take thel11剖面且且lv integrative, providing truth and l1nity and meaning to 

other h l1l11 an endeavors. BlIt it is such direct orientation that general education 

cannot address , except as a phenomena ofthe past 



_,(, l' lI lr1l dl ()!" Ilullúll:ll:~ ， I :hl 、，\，->1

111 

~s 叭 C IIB、 C 毛ccn inlhc prc、 10 U 、 sedioll ， thc placc O[仁 hri~tianιlassic5 in basic 

C 才 11C江11011 has g叫1c throllgh sc、 cc扎 1 pha5C這 For ,-lT lca_q t\\'o gcneration、 it has 

bCCll UIIlclWblc ill puhllC cd \lcatioll to a~SU Il1e that llear[) a[1 ~tUdCllh rclmc 10 thcsc 

texls as lllcrnbcr 'o 0 1'司 11 、'"位 rcligioll可 C0 Il1 111U I1 lt、 \nother opcrati、 c a~~II IIlptWTl 

f，叫!。叭 cd thè、 e tcxh uc Jl llcd a COlll!tlOll cultu l"<l l hcriTaQc and could hc t江ughl i11 thal 

凶p缸ily [ronl已 all). lhe L(llltillUCU cXhtcncc llf d:;'lwrnic JC\\lsh and Chri咱孔"

rcll芒 1 () U 、 ζ0111I11Ullitic ，> has on rhc onc hand 、 alldaled thl 、 approach (lllustratill在 lhat

COI I1 C l1l pOmr) 只 OCl è[于 lS slill shapcd b予 lhcsc lt:xb) :ìTl d nwdc ir prohlcm盯"

(以刊 lllllu白 11) I 為 1 月'"只 rhe tenslun ()、"、、 hether such in泣 ruclioll ullfairl)- pn、 dc試cs

thc~c rc l! !.!IOUS cοrr1 111l !ll 111已冉的 r pllrpmcl、 llllden::UTs the ll1). In lhi:-. SC Il SC thc~c 

CI九州"、 are !l1 ()re pruhlcmatic in gCllCl"al cducaliυn lIW Jl, sa)- (> rcck p l1 ilo、oph丸，

prccI 、 ch 1了ccausc t l1C) ha、 e llol hecumè Il1 C比 traditioll bul fUllCl lOTl ill li 、 I Jl?

、(1I 11111ll11111 C只

rhc ralionak for ~tudyill 日 Chn叫 ian alld ol l\cr cla帆 IC~ 孔、 thc \丸 eslern

traditil了 II lS 111 somcιnSh. InlCrnall)_ 1蚓、 i.~ po"d ,b a critiqllc of 1113t tradition 

九月 thc source、 of currcnl cultun.:. lbc~c lcxh arc sccn particularl)- <l~ rhc sourccs oj 

、、 h叭叭叭叭)lIg 以 ith contcmp(lral 于 culture racla l. eCO Il O Il1 IC 巴巴 ndcr_ ur pulilical 

1111l! 、 llC已 j hcrd;,rc <-IIl\ l1 0rmati、 C usc 0[' lhese texls mιeneral educatiυT1 ~lalld、

ωIllpli..:il ill pçrpcl11 Cl l1月 thc甘、、 nlngs Extcrnally. thlS 的 posed as a m;cd 10 巳 1 、 c

cqual atlClltioll 10 lhc clas~ iÇ s of olhçr clllrllrc~_ whcrc altcrn的叭叭 11llghl 

l了 re 、lI mabl、 bc ["oll Ild ror thc fa !l lll 立 s and limitatio1h l,f \\'C叫Cfl1 cla♀划 C 可 Thl 、

Cll l1已巳口1 can bc phrasc叫 rn a primanl:;. sub"talllÎ、 c \\a)-. as 1 ha、 c _]lbt dOllC_ 01' it 

can hc phra~ed 111 a Il10印 Il1clhod (l logi以，[ 叭叮 IOCUSII屯。n thc fact thal 

C() lltC lT1 1川川叭 cllltllrc 111 th t:: l 勻的1Il !àct a plllrahslic onc. and t]H;rclórc 

cllllclllli ll1民 t l1 at a rc、 lC\\ ()f \丸 c叫C 1"I\ cla叮叮川、 l~ at hest only a partial gCllcti..: 

L入 plallatioll oÎυIIr CXI仙 IH! ClI lturC_ I hi~ i.~ lhc contcxt 1'01" thc debate 叭U

lllU 111 Clllt 111(1] i叫 I III cducalior l.! J hc dl 、 i :， ioll of Iflbol 叭 1 1I ch had c"\.btcd (ofte I1 

ullea、 11)) f('r S<llllC tilllC 110 IOllglT SC 以 IllS wj以lUal c. 'J h汁 1 c1 1 、 i"ioll lïlld~ l' cli巴 lOU月

川，，1111111\'1\ 、 lbil\g cla~si已 lC'\1 、 10 form pcoplc a、 part of 扎扎pCl'lt1 c h、 l Il g rch芷 1 0th

lradllioll 、、 h ilc b川 ic cduc乳lio )l lI SCS thc ~alllc lcxb 10 fOflll pcoplc 的 participants 111 
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Therc is no consensus as to the pJace of Christian classic~ in a common c叫e

curriculum. In the most common current practice these tex1s, like othcr cla臼，c

We~tern text丸 continue 10 ftgure in thc CUrriClllum undcr the heading of "cu1tura! 

cntlclsm 、 If not the formati、 e sources of “ ou(' common clllturc可 thcy are taken 10 

be the sources of a dominant cultllre, one which has bcen extraordinarily powerful 

in shaping economlc, political , and cultural orders in the \Vc~t and clsewhere 

Therc is no automatic presumption that sludents should be formed in this tradition 

ßut a minimal objective is thal they ShOllld become explicitly consc的us of thc 

particular and contingent fe吼叫es of this heritage. of its rolc in building and 

legitimating social institutions, and of its many failings and distortions. Jn this 

procc峙， knowledgc of classics from quitc different cultural traditions wi[[ be 

lmpo川an t. J think it is fair to say that so far such study is largely an adjunct to 

criticism of thc Westcrn trad刊的n. mst巳ad of studv of thesc traditions in their o\vn 

right (\'iith a l1 the rigor and in\'cstment that would rcqllire) 

In an earlier phase可 stlldy of the “Western tradition" allowed for a certain 

ambiguity 出 to whether this study presumed a unity 10 that traditi叫1 or on the 

contraηprcsumed a defining 旦旦血旦 bctween two or more fundamcntal options 

Basic cducalion was not designed to answer this question , but to pose it 、 on the 

assumption that ~且且且呈旦旦旦! \vith that question was the primaη hallmark of a 

libcrally educated person, one preparcd to pmticipatc in thc cultu呵's 1 ifc. So the 

Ctlfrent勻Ics~ explicit prngrmn of 奸 lldy of the classics of the Wcstern tradition also 

a l10ws tor a ccrtain ambigüity. There are those who maintain t l1at thesc classic~ 

should he taught as ‘ the best that has becn thought" in a univcrsal sensc向 as

thorou旦hly culture-formin且 And there are thosc who maintain that they ~hould bc 

taught morc as "intcrcsts that havc been imposed,"' in a thoroughly critical modc 

The 間sult in mo叫 cases is a somev...hat haphazard teaching ofthis controvc凹v itsel f. 

The class也可 are a text for the debate about their own status. This le恥的 room

even for the aftìrmation by somc that this practice is actually represcntative of the 

lraditiOll 、 an extcnsion rather tl>an a rcpudiation of iL 10 

Onc moral that we can draw from this development is that in Ollr current 



,!\ J(汎汀J1ill0fllU I11日mli.: ， ) a、t，'Wc 、1

位lucational 只 ltuatlOn lt 1 、 a distinct ad、 antage if tradition乳 1 stud)' of "core" dassics 

alrCilch cmbodles a ccrtain conflict bctween 、 ar) mg points of 、 lew. This 凶n

scrve a~ il l的 cful ~ta圳市 point for the inclu:-.ioll of additional pcr~pcctives ln ba討 'C

cdllcation. gi\ing lhat edu凶tiUll lhc character of an ongoing dialoguc rathcr than a 

:-.irnplc process ofωltural transmi~~iun.1' It is 司l叩 clear that tcnsion continw.:s to 

c:\.isl bcl\\ccn llS lll江 thc clas5ic~ to definc "our" CLl ltural context, a:-. thc sctting 111 

、、 hich contcrnporary i~sue~ arisc, and u~ing them to specif) OllC OptiOll among matl扎

in relation wl111 thc cla~~ics of other cultuγcs. F、 C I1 in a culture morc homoge l1ous 

tha11 仙c U.S. , this tension is Itkd:;. to bc si叭的cant

In thc L S. contcxt it will continllC 10 makc SCllSC for the fore :-,eeablc fLl turC to 

focu只 d，心 npt1、 cly ün Christian cla~sics 111 basi已 educatiun as partiy dctìning the 

herit之間C 叭 hich shapcs 訂lC ial .叫uctures ， 1 his dcscripti、 c dimcnslon 叭 til likd) 

以mtlllllc 10 scrvc a 、 thc h出的 for cllltural crilicbm. Hu仇 c\'crτncw chang的 are

likcl) lu (lo叭 from two other fronts. The U 弓 continuc~ tü bccomc clllturally 

lllore di、 er~e. S0111C of tltis di、 crs1t、 is rctlcctcd in pcr~on~ and c0111111unitlcs 

~hapcd h) pr1Ill ary re!ation話嗎 ith "no11-W叫Cnl da~別的 I his will prompt 

111crc且已 ing study of such traditions , This IS !ikel) to bring 、、 ith it criticis1T1 of thc 

u川、 crsallslic 丸，\'c~lcrtl a可 511 1T1 pti0 l1 s crnbodicd in thc currcnt internal crilique of thc 

Wcstcrn canùn. I h叭叭'ill 1咒的pccially so \vhcrc (as \\, ith 1\1叫 i 1T1 S for 111仙ltlcc)

thcrc arc strong rcli皂 lOllS COrn ll1 Unltle 可 attached to thc TCX的 011 the oth巳r hand可

JlJa n) 0 1' thc cthnic comrnunitics which arc gro叭 m皂 ill thc U S. ha、 c a stron且b

Christiél Jl cfwractcr, aJl d lhcir inflllCJl CC ma) rCl口、 igurat<: a dcsirc fllr a p。可m、 e

川tcrprctation 01ιhristian classics lTl baslc cducation. Thc~c two forccs arc 

dl~t 1l1 C t. but the) ma) 。、 erlap 1ll mteresting \\ays that will rc~hapc thc educational 

landscape yet aga l11 

! hell的 e that l11 creasingly Chmtian clas~ic丹、、 ill find a placc in corc cu訂 lCllla

uο1 as thc clllblcrn 0 1" a cOnJmon lradilio11 but as Ol1e dist 1l1 ctive option a111011g otbcrs 

1 hc rc山nt practl心 oftrcating thc C01111110n Western tradition as a conlinuing dcbatc 

ahollt lhe 、 alidl1y of 11s 寺 aried clasqc tcxt~ will il1crca5ingl) cxpand into a debate 

aho llT tho叫 cla叫 ic~ arnong othcrs 人 1011 巴 \\ith othcr cffccb. this \\tll slimulatc an 

inlcrcst in cohcrcTl已c and ullity in thc Christian tradilio11 、 for thc pllrposc 01 

111eanlllgful cOlllparison 叭 ith others. This 111且)' partly balancc thc recent lende l1cy 
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to trcat that tradition ln a 丘ag口\Cntcd \\, ay 

Wc saw in Ollr bricf his10rical revic\'i that Christian classics had functioncd in 

three phascs: cncyclopcdic, intcgrative and i1Justrativc. 1n aJl three phasc丸

It1 cluding the last, these classics \vcrc given at lcast an implicit normativc value 

ln thc final phasc, this nonnalive valuc (no~v more cu\tural than rcligious) has becn 

presumcd largely for the pu中oses of criticism. Tntercstingly, in a nc\\o' 

cnv(r印lmcnt ， CVC Il that kind of privilcge \vill changc. Morc focus will tà.11 on 

thcsc texts as part of a tradition 、Nhich i11 ustratcs integration. Precisely becausc 

!h叮 reprcsent only one wa)' among scvcral that the variou:'. clemcnts of cducation 

cal1 bc unificd, thcsc tcxts may 110\\' be addrcsscd with more concern lO articulatc 

that spccific lJll ity. Thcy lH::ed 110 longer stand as su甘ogales for αllturc in its 

totalin. 

Wïth 110 cnd ill sight to thc continucd intcraction of cultures, thc classics of an) 

singlc tradition cannot provide the basis for a corc educatiOll if they are viewcd 

sllnply as the sources 01' a bas比 ally incrt cultural legacy. Thc claim that th叮

allo帆 U~ to understand -'whe間 \ve come from" and the naturc ofthe culturc \'iC see 

around us 的 unlikely to be adequatc, as that culturc i的elf undcrgocs accclcrated 

change. Such classics rnust a1 lcast bc cngaged in a prospc叫ive dialog11c 

conc叮ning the fÌltnrc c 、 ursc of socicty; they mllst be seen to have possible 

formative value 1100v. Thercforc thcre is a nccd for cot1tempora門.r authors and texts 

\vhlch 1ηto articulate th肘， through reinterpretation and applìcation ofthc classics 

Ba叫 cducation \villlead toward a dialoguc of class悶， from 、 arious culturcs 

But cvcn in a diversc society this proces~ bcncfïts from having ~tudcnts gain 

common \ongitudi l1al kI1O\\, lcdgc of 研 c or two traditîons. This provides ，~!1 

IInpo口Ul1 t context for dialoguc. Since the ro\e of classics within any tradition is a 

complcx one，忱的 valuable 10 have a rclatively cxtensive tàrniliarîty with the full 

range of such 巳omplcxity in at Ic臼t ()!l e casc , In many cascs. as wc havc sccn , thlS 

actuall于 i !lvoh'es knowlcdgc of sc\'eral interacting sub-traditions. It is th<: 

以)mb川ation 0 1" this historical knowledge and an awa問ncss of contemporal) 

attempts to reappropriate a givcn lradition that can foster understanding of 

analogoLl s dynamics in othcrωltures. Thc t帥的lllg ()f rehg lO us classics in such 
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cducation wi l1 not aim at adhcrence to a rcJ igious tradition 前 prcsume a 

homogcnous cultural c叫】tcxt. lt will be framcd instead to prcpa間 students to 

part也ipate in thc dialogue, jl吋gement， and reconstruction of traditions 1hat will 

'"叮easingly mark our individual societies and the relations among thcm 

Notes 

1. S臼(I [enderson 1991 pp. 140的 Hcnderson outlines six “commentarial assumptions 

which hc sees across most rel哈ious traditions. Thc tirst is thc one we h的 c noted 

thc as 可 umption thal the classic$ arc comprehensive and all.encιmpassîng. The 

$ccond is that the classic 的 \\'ell ordered and cohcrent. The third as叫mptl叩的 that

thc 凶non is self.consístent and intcmal contrad叫ions are only apparent. Three 

subsidiary 的sumptions fo l1ow: that thc clas到口 are profound, that they arc moral and 

that they contain nothing insignifican t. Sincc these assumptions cannot aH bc 

maintaincd without a gωd dcal of叫cgctical cffort, thcr穹的"'叫ated argument ab叫t

the relative cJarity or obscurity of the true message of the classics. It is oftcn 

suggcsted 甘13t the difficulty or indirection of the tc x:ts is itsclf an intcgral pa此 of thcir 

valuc 

2. (Plato 1956) 

3. Petcr Lombard's SENTENCES and Abclard's SIC 卡 TNON areü問 paradignatic te x:ts 

ofthis developmcnt. See also (Hcfling 1984) for a discussion ofthis dcvelopment 

4. fbis story is told in Marsden 1994; Marsdcn and l,ongficld 1992 

5_ F叮 more on this scc Stcphcn Fow l's introduction in (Fowl 1997) 

6. 1t is interesti月的at one ofthe pioneering examples of suth a course, at a school that 

was at the forefront ofthe development w品 a 可Nar Aims" course taught at Columbia 

Univcrsity during. World War 1. Sec Camochan 1993 

7. But pcrhaps no dassic 叫rpasse~ the Qur'an in this rcspect, as virtually thc constituting 

event of a litcrary culture 

8. (Le叫nson 1993a) Scc abo (Levcnson 1993b) 
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( 'hri、 tilln (山叭的 in I{ clatωI 10 \VÇSlLrll lrilditiü Jl 

{). Sec fì.)r lll~t ，mn: 臼m叫han 1993: Ca~emellt 1 1;戶96a叫 G扎tes 1992 

10 , !'oτinstancc ， in the specific area of Ineraη1hcoη 1 [arolJ Bloom 0叮已叭 an aq主umcnt

thalthi~ critici~m i<; in fact lhc common coin of由 e \Vestern tradltion , in \\hm he calls 

thc "anxie仇 of intlu臼1C<:. Thc prolound rclation allJ 以mt ll1 Ult、 hC[\\ l.: cn an ulrli l.:r 

and a 1arer work ltl thc "C(! l1()J1" rna 'v bc Iè xDrc.，~l.:u in lhc Jc<;irc ()f thc latcr 10 C~CaD( 

lkt l.:rminalio !l h)' rhe fonner. See (Rloom 1(94) 

11. Jt is not surprisin立 I think. 1hut in thi~ Iè l1、 mmmcnlthc acaucmic stuuy of lh l: Bibk 

pu1s i1地 cntilT cmph的i<; (1l1 th l.:巴rCalc~t 抖的 ihlc 、!afl己ty of teχtual ~ourcc~ ， <;criptural 

authors 、 i~ions anu COlDl1l Ullitic~. So lO Il,g as 1h l.: 8ihk i~ "ccltlonica l" in ha~lc 

ι:Juca1io l1. thcεmphasis must be on ir a丹紅 me叫mg p1ace of var)叮nιper叩 ectlVC 'i

rather than on 叩y uni t1cc 叫 sion of thc wholc , \\hich might bc the "'propcr仇， of onc 

gro叩開出n 1han anothcr 
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對話與社群:

聖經及基督教經典教學與西方傳統

S. Mark Heim* 

摘要

在美國的高等教肯中， c西)J傳統一傳統以來即被定義為人文

領域的核1日縣里。聖經與其他基督教的經典(也包含一些猶太丈木)

被視為是這個傳統不可或缺的部份。這些作品不僅被認為是有識之

l 必備之知識，史被當作是可以且應該規章E例人與社會的重要傳

統 c 這些基營救文本以及其他經典不但向來被視為其實的歷史教

皮!解釋人類的起源!同時也被常作「應常遵守」的觀點，成為我

們處事與受教的規範。它們一問都是核心課程的部份內容，他認定

對於件種專業w技術教育部有重要的價值。

在美間這種假設已經被質疑!而且在兩哼教育的不10j分支m甚

而遭到公開或是在賣1部軍作中被棄絕的命運=到底)丘ι文本以及整

字失國安德經城神學院倫理學教技

本篇摘要由中央大學英文象林文淇教抗訊:李
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你1所fd丙力的典律究克IfZ主扮演11 麼角色 3 各家爭論不休們更1111泠

l比在美闊的政 fì/Jfr r-會1晨風何宗敘作品!手t品等教育課N_悍的i.I#r!可j

1'1'必須交主抖切rjlj的儉驗，仁大ItU互了7 耐的爭論愈形庫烈

所以，主流教t受迫峙文本的甘 l'[fj為何，叉1i友去叫叫教J反 9 這.11 是

美國敘♂fll 的激烈討論中的川題。很少人會反對學生必須體認柄的L

觀與丈化傳統乃是多y凶守，以及學習這些傳絨的必要愣。們是問題

往於布這倒學習過早早巾如何解釋為何選Æ~某山J我們晶宮為對JK們的

火化(這押桶的是美關)相關郎j((l/統來研究， 11，)不是具有gi'lj傳統。

這懦7品交心I論的是持一尖叫 般教fJ'l. i.)教f~聖給與者在督教終與

時封建泌的相關問題 2 討論的是點赴和 般教育 '1'教段近以丈木與史

I古泛的文化的，，1]與原fijjf之間可能刊的關迎。




