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Abstract 

Humanc \carning or j叫“你前h indicatcs leaming for wbich 

humanencss Uen) 的 the subje叫， objcct, goal and procc且 1"

dcvclopÎng this concept in a comparatÎ\'e context, thc article draws 

upon Sung pcriod Neo-Confucian r∞t:;， as wcll as several 

contelnpOra可 cross-cultural examp1cs 

The roJc of scriptures and classics, bOlh Eastern and 、.Vcstcm ， in this 

\earning process is high1ightcd. The a!ticle ha5 four 5cctÎons可 the firsl 

two discuss principles and pattcrns of character cduc訕。n and 

enculturation, leading to a model for humanc Icaming comprised of 

thrcc intc叩cnetrating dimcnsions: 1) Subjcctivc!Personal (chu-Iγ hsing)， 

2) Objective!Muh[al (fl品hs的nf{ h~ing) and 3) Critical!Constructive 

(chien-she p'i-p'an hsinf{). What actually \inks thcsc three dimension5 

is thc hurnanc quality or devcloping character of jen. Critical 

a叭官rcncss of limitations and biases ilJ the classics is a crucial part of 

humane 1帥 rning tod呵， but 50 is cr且tivc rcflcctio11ω1 the valucs tòund 

in those classics. Thc third section of thc paper elaborates thc modc\ 

with spccial reference to Sung dynasty Neo.Confucian readings of the 

Confucian classJcs, and the proc的s of 阻.voring the text" (wm:卜附i)

Savoring" [s shown to be a transfonnativc engagement with thc 

inheritcd text丸 leading to a kccn scnsc of social and cultural 

resp 叩 sibility. Thc fourth section draws in cross-cultural examplc:; of 

the dimensions ofhumalle learning from the U.S., Israel and India, with 

5pccial atlcntion to the teaching of biblica\ texts and cultural classics 

such as the writings of Shakespeare. h凹11 the perspective dcvdopcd 

hcrc, the Confucian classics have a special role to pla子 tür gcncra[ 

cducatioll on Taiwan, not only as 飢)re curricu\um 01' a particular culture, 

but also as providing thc modcl and cxamp \c 0 1' humanc lcarning itsclf 

fhe modcl is comparativc in t、、 o ways. First, it highlights similar 

cducational roles tòr scriptures and classics across diftèring culturcs 

both East and V'/est. Sccond, it suggcsts the merits of studY1Jlg 
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scnptures and classi已s from other cultun二~ amJ traditiün :, lb cnrichrncllt 

for hnmanc lcarning ln Tai\\ 品 n and cl~e\'， here t叫1m

Kcy words: humane learnmg，仁。n仇lcian. cross-cu[tura l. comparativc 

"\J co-Confuci R. ll , Sung dynas勻， edllcation. humanitics , je口，

objCCl l\'C. subjccti、 c ， criticflL conslructi、 c. rolc ot 

:,cripture :, and cla~sics. modern \Ve泣， Shakespeare、日iblc

rc l!gious and cultural 叫udies
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Introduction 

Thc conccpt of "humanc lcaming" to bc dcvclopcd ìn thìs article, along with 

its Chincse cognate jen~hsueh (1 辱~)， is modelled after thc Neo-ConfucÎan 

tradition~ of Tao-hsu咐， Li-hsueh, and !l~in-hsuef.叫道旱，肉串 ， {"f11:). 111 all of 

these traditio肘， Confucian c1a出 ics or scriptures (ching 經) havc hcld a promincnt 

placc. Thc sccond tcrrn hsueh (learning) connotcs study, dcvclopment, and growth 

fhc 行rst term thematizcs cach pa仕icular form of Icami嗯， according 10 the obj ect, 

goal , and character of that learning. 1'h叮efo間， humane leaming 叮 jen-hsueh

iodicates lcarning for which humancnc自 (jen) is the sul刁ect， objcct, goal and 

proccss. In dcvcloping lhis concept in a comparative context, 1 、vill draw upon 

SUllg pcriod Nco-Confucian I"oots as wcll as scvcral contemporaηcross→cultura\ 

cxamples 

八s humans, wc are thoroughly involved in a leaming and growing proc出s to 

fulfill our humanity. This common human trait accounts for much of the radical 

divcrsitv of human individuals and cultures. Whilc thc firstωntcxt for this 

learning is a per叩 n's family and ncighbors, some kind of fonnal s 己 hooling most 

often su阱)lcmcnts thcse prima可 relations. Formal and informal cducation are cast 

川 cllltllral tcrms; thcy arc a\ways 叩ecific to a particular cultural tradition. As the 

3nthropologist Cliπord Gccrt/. notcs, humans arc cultural1y formed: without humans, 
thcrc would surely be no culture, but the c叩開rse is also true: without culturc, no 

humans.2 This dependen叮 on culture entails that Icarning is neither a luxu可 nor

an 的ocation; it is requisite and fundamental for human survivaL What is na叫ral

to us as humans is c叫turally formc 止此時 the leaming ofbccoming human‘ thc way 

to "ts削j帥"(做人)

As cdllcation is a given featu時 of human lifc everywherc, the issuc of a “ corc 

curriculum" is a near univer咽 1 in human cul叫re. Tradîtionally可 the scrîpturcs and 

classics, either orally or in 、甘i1tcn form , havc bccn thc basis for thc corc teachings 

of cultures around thc world. 1n thc context of an mcreasinεly global sense of 

what it means to bc human , thc question of corc curricu\um in both its fonn and 

content takes 011 new urgency and cxcitement 
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I. Principles of H8manc Lcarning 

Our conccpt of humane 1camîng draws upon understandings of jen ({ ~)， 

oftcn translated into English as benevolcncc, humanity, etc., 1hat developed durìng 

thc Sung dynasty Confucian n::vlval , wh巳n the Confucian classics (or "scriptures") 

\verc bcing re-rcaù as corc Cll叮iculllm orιcurriclllum of thc core" (le coeur, 

heart/mînd). I bclîcve that the Chincsc \\"ord '~ien" holds a k叮.1 to many 

ctimensions 01" thc proccss of lcarning to be hllman, not only in a Chincsc context 

bu1 cross • culturallv 

/\t thc linguistic• scmantic lcvel, thc English ‘ humane leaming" and thc 

Chincsc "jen+hsueh" arc mutual translations. Aωording to thcο)xjord 品19lish

Dictiunary (OED)，自 humane" was originally the samc word as “human," as is also 

said of thc corresponding tcnns in Chincsc, four• stroke jen and 1wo-strokc j叫 3

Humanc" is primarîly defîned as "mar 仙J by sympathy with and consideration for 

the nceds and di結trcsses of others; fecling or showing compassion and tendemCs5 

towards hurnan beings and the lo\\"cr animals言 kil吐， bCllevolcnt 可 (OE口 p. 1345) 

ln addition , thc OED gives a further mcaning of ‘humanc" as “applicd to those 

branches of study or litcraturc... .which tend to humanize or refine, as the ancicnt 

c!assics 、 rhctoric ， and poetry." Thc doublc mcaning of ‘ humane" is salient for 

unde凹tanding "humanc learning'可 in a comparativc or gcncral education context 

The Enεlish phrase 已 humane lcamin皂， ha的 addìtional con們】tations and history、 50

that thc pairin在 of thc Chinese and English phrase~ produccs a kind of “match-in萃

significance" (k(H") 

11, Patterns ofHumane Learning 

Jen-hsueh" si皂nifics that jen is b 刁 th the content and the form of humane 

lα凹1!ng. The 1caming of jen as an on• going personal cndcavor lcads to increased 

a札arcness of and sensitivity to thc fu l1 rangc of one、 human situatìon , embcdded in 

a network of human rela1ions that cannot exclude anyone, and also in a c的mos of 

m日nite extent and complexity. .Jen dcvelops and operates in ways 1ha1 gencrate a 
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pa口icular model oflcarning \\'仇 ich is relational to the core. This model comprìses 

thrcc intersccting dimensions: 1) Subjective!Personal (chu-t'i hsing +體主)， 2) 

Objeclive/叫 utual (tui-hsiang hsi時對象"['t/ and 3) Critica!!Constructive (chien叫昭

p句)'(1{1 hsil1g 往投批判性). Even though these three dimcns>ons will be outlined 

scparate悟， in praclice thcy interpenetrate fully 

Subjectivity refers to 悍的onal transformative reflection 叩on the meaning of 

bcing human、 ill both inward and public arenas. As such‘ it is stecped in the 

irreducibly personal-leaming for oneself. As Prof. dc Bary has thorollghly 

d叫llnentcd ，‘ !earning for 叩eself" (、 ei-chi chih hSL叫為己之學) was a hallmark 

of thc Neo-Confllcian 閃-reading of the Confllcian c\assics.5 Valllc-oriented 

cdllcation mealls cdllcalion that stimlllates the conscience (liang-hsin H心)品

valuc-c巳nter. For this purposc, the scriptur已有 and classics of the tradition have 

generally provided the most fitting content. n>rough measllring one's thinking, 

feeling , and 、Ñi l1 ing (cognitive, aftective, volitional activities) against the grcat 

milcstones in the thought ofthc tradition, one can ftnd both orientation and standard 

for humanc learning and growth 

Objectivity in hllmane learning indicates at least two kinds of conc臼TIS. The 

ftrst is a\varer叩ss ofthc 已 objectivc" situation in which hllman beings find oursclves, 

thc parameters of expericnce which are ll0t of our own making and which often 

rcsist our choiccs. Thc second cleme川的 the “object 勻。r “8個]" of humane 

learning to educate forωltural pa叫icipation or citizenship. This means that there 

is an "objective" 011 the part of lhe socîalizing and enclllturati月 instltutlons

espccially govemment and thc education system, for each person to bc prepared to 

bccome an active pa此心ipant in the particlllar society, sharing its goals and values 

Just as the '.Sll句 ectl閥、 goals of character development involve questio l1s of values 

cducati凹1 ， so lhc o~jective goals are also a matter of relation with the valuc-laden 

qualities ofall things (wan卅'U 萬物)

As for the crilÎ臼I!constructive dimension, bccallse every cllltural tradition 

livcs and dc叫lops in history, there must be c側tIll ll叫s interchange \v1th each ne\'i 

generation ofparticipants. 1n order for the tradition to develop and not to stagnatc, 
there mllst be an ongoing generative and crcative interaction, descrîbcd here as 
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criticaIlconslructivc. It is critical in the sense that ìt is critically a\vare of thc 

limitations of received tradition; the proccss of ex戶)sing thosc hmitatio仇司 1月 part 01 

hllmanc lcaming. At the sam巳 time， the critical clcment servcs to clear thc ground 

for thc possibilily of neVv imaginative construction, new building on thc ideals of 

the past in the dlfcctio t1 ofthc tì.Jture 

TlllS cri1ical dimcnsion blunts many common criticisms that such a ‘ core 

curriculum" is gearιd for "ind(叫rination" at the expcnse of critical thinking，叫 that

therc is a hidden agenda, or that such a curr!culum IS inhcrently boring because it 

fails to engagc sludents in their own refle叫 ion. It is important to notc, howcvcr可

that th的 dimension is "critical" in both directions、 calling the prιscnt 1I1to quc:;tlon 

as \v巳 11 as thc p:甘t. For cx紅mple， wc tod凡.y can scc thc gender biases of thc 

cl的sics painfully wcl l. but havc di的culty bcing awarc of our modcrn 

individualistic biases. As C.S. Lev.- is has remar 甘d， the grcat advantagc of 

studying the c!assics is thc light they thrm.v on thc cu1tural assumptions and 

unexamm吋 biases ofthe prcscnt time 的

In what follo \V s, this modc1 ofhumanc leaming \vill fi叫 bc i1l u:;trated in Sung 

dynasty Confucian thought、 and Ihen applied to a wider comparative field. In bOlh 

cases, focu告別1 the role of scripturcs and classics in hllmanc learning provides a 

tm比hstone of continu叮 and norm, while at thc same timc opcning thc p的sibility

for meaningful compari比 1 \vilh other cultural traditions 

1I1. Elaborating Humane I"carning: Sung Jen-hsueh 

A. 旦旦bie旦些世l)er~q_~且l

‘Learning for the sakc of oneself' means that students are actively engaged in 

the learning proccss; they arc theιsubj囚t" of thelr own pr凹C臼τin a numb叫 of

scnscs. Thc gr丸:atcr po叮叮n üf Icarning is thc responsibility of studcnts themse!ves 

as thc mastcr teachcr Con仇比ius is rcporlcd to have said,“lf [ give OUT one corncr 

and they don 'tωme back with three corners, then 1 don 't go on. In 

Neo~Confllcian readings of the Contì比ian classics, pcrsonal respollsibility for ..the 

other three corn帥" took thc fonn of a proce甘 knm.vn as "savoring the tcx t' 
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(wan-wei f)[O;};). This personal savoring of the Confucian classics was kcy to the 

vitality and dynamism of Neo-Confucian humane leaming, their re\ iving of the 

巳 irclc ofthe Sagc 

Humane study of the classics V-ias to bc a transfonnative process; Ch'eng I 

(1033-1107) rçmarked‘“In rcading thc Anαlects ， if after having studied it, one i5 

stilljust the same old person as before. tl1泌的 never to have 間叫 Iy studied it 卅 Hc 

further promises that \\hen the study of the Analects and the AfencÌ lls is properly 

carried 叫t. its beneficial e叮凹的 will transform 0肘 's mental and physical 

composition itscl f." 0 I1C'S sensitivity and perceptivity becomes such that while 

reading the texl, one respondsjoyfully \'I ith the y.,'"hoJe heart/mind and body 

Therc are people who have read the Anu!ecls without having anything happen to them 

Thcre are 叫hers who are happy after having understood a senlcnce or [\.呻 There arc 

still others who, having fcad thc book , lovc it. And there are those who, having read 

'" it. "unconsciously dance with their hands and f(臼仁，

Thc process of 已 sav叫ing the text" 的 a progressivc de叩ening of one's pe的onal

engagement 叭.'ith thc text, ajoyful unity ofhcart/mind and body 

1'hc records and traces of this savorful reading can be found in the Llln-yü 

ching-i ( 淪汀tH'青義， Essential Meanings of the Analec俗， LYCI), compiled by Chu 

H.<.i in 1172. I1 1'his tcxt is an arrangε111cnt of extcnsive comments on thc Anαlec的

bv elevcn n凹的crn Sung figures: the two Ch'eng brothe時， Chang Tsaî , IIsieh 

1 iang-tso 、 Yang Sh出， Yu Tso, and fi 、什c others、 compiled under Chu Hsi's auspîccs 

Chu Hsi told hìs disciplcs that the LYCI should function as a resource book for their 

0\\ n investigation of things (如卅'U 格物).12 刊ley wc悶 not to approach the 

commcntarÎes with a prcconception of \vhich one was right, but rathcr devclop their 

0\\11 P叮臼ptlon to 曰:吋 it out for thcmselvcs (lzu-te n得)

l"hus，目voring the tcxt was a way of cultivating the hcart!mind. Like\vi盟，

commentary 叭 ritin芭 was a form of spiritual practice, through give-and-take wîth t l1c 

tcxt il1 thc proccss of writing、 and through sharing those comments with 

likc-mindcd others. Becausc the emphasis în commentaηwriting \'I as on the 

understandìng onc had gaincd personally (hsÎn chih suo te .{_、之所1.! f)， ît is described 
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here as “ subjective/personal." But of course the commentators \\i C間 also

recounting what thcy took to be thc ‘ objcctive" significance of the tcxt, and so 

commenta叮 writing participates in the objective/mutlla[ dimension as well 

B.Obj些血型旦旦旦l

In t凹的 ional Confucian terrns_ “ leaming for the sake of oneself " is 

eminently public (如ng 公)， so that thc subjcctivc dimensions of humanc learning 

are intimately connected with thc la用est arenas of human concern. The 

objecti開Imlltllal dimension of humane leamin皂 in c\ lldes education for responsiblc 

participation in society and 叫lturc. On this point, it is llscful to rcca[[ the 

suggestive cognate relationship of jen (人 hllman) andjen (仁 hllmane) with a third 

near hornophone,jen (任 responsibility). As an cxamp[e of the ed的/ing effect of 

巳 [assical learning in this regard, the local gazetteer of a prefecture thm Ch'eng Hao 

(1032-1085) once govemed records that Ch'eng kept on the right side of his ofticia[ 

desk the saying, "Rcgard the pcople as if [treating] thc wounded (shih-minju-shαng 

l視民如傷)"13 Drawlng the conneMU1011b恥而聞出時間ying and jen. the Ch'engs' 

discip[e Yang Shih (1053-1135) remarked 

^ ruler who does not have a jen heart/mind will not be adequate to \vin the peop[e 

Therefore [only i可 ministers can induce the ruler to "Regard the peopJe as if [treating] 

the wounded" will the royal 、Nay proceed. 14 

This visceral i01agc of ιthe wOllndcd'- evokes the tender compassion of benevolent 

ru[c whilc at the same ti01è suggcsting that the pcople are parts ofthe bo甸， of state 

fhollgh sorne ofthese imp1ications need to be re-formulated for democratÎc socÎ峙，

a humane sense of rcsponsibility remains the fundamental qualification for public 

servicc f肘 any ru[er, hereditary or e1ccted 

Objectivity" also includcs sensitivity to the n叩re-than-hllman dimcnsions of 

the \Vorld. In traditional Confucian tcnns，也 is h伯伯世 \vith thc \1叫 \vu and a[so 

\vith Heaven. To be “o吋ectl間" in relation to thesc extra-individllal, extra-hllman 

rcalities means 間cognition that thcre is a wider state of a叮airs in which one's 

humanity finds its place. This is one of the O1ost urgent aspccts for humane 

learn ll1g today, as the cllltures of the world are increasingly and often painfu[ly 
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C Critical/Constructi、 e

CnlicaL 以m::.lrucli\T JllllClblUlb of hU ll\allc Icaming rcfcr to inc間的 ing ahili吧

?ρ 叩tkö criticall) 叫Jon ~criptllral aml cla出 ical traditiom, tlH.:ir aSSU111pTi0 l1 S and 

biascs. and t() contribute to con叫rucli、 e ÙC、c!opmcnt. Thoug:h thc Sung A I7(/lec!,':i 

C\llllmcntarlc討 colkcwd ill lhc 1 YCl naturally rctlcct thc \vorld of thought and 

expenellce uC mid-northcm ')llllgιhinll ， thc、 incllldc critical rctlccTioll只 that h的 C

叭 ider IlnpllcatiollS ln thcir commcnls on lhc Analecfs. thc Ch'cng di 、ciplc、 do not 

raraphrasc thc lcxL Tlor glo55 ditlìcu lT characters , nm pro、 ide back巴r()und contcxt 

Jn、reud. the aulhors encoura巴c lhclr rcadcrs to think morc dccp!y ahollt thc 

implication、 of thc Anll/ect.\ passages, and in doin已 so often seek lü dblüd巴c lhc 

nh、 lOUS or lradlt lOnal mcanlll 口 oClhc tc.\t 
、J

Thc Sung \)eo-Confucians' 已 laim 10 bc rc-dlscO\ cring thc "authentic 

lrdTl::.1)1lSSl0n ofthc Confllclan 心nptural dassic.~ represented a criliquc ofîlan and 

T' all已 dylla.~t、 scholar::.hip. Latcr, thc :\，':in 巴 dynaSl} C: onfllcian 陀、 1、 al ccntered on 

、.\'ang 、 ang- J1l1l1 g cntiqucd C:hu H.~i "s schoo l. and C: h 可ll1g ~cholar:::.hip in 趴1m

criticiLCd 111 l1 chυf Sl州立 a Jl d \1ing 八t thc saJll C timc. each O( these critical 

m叭叭llcnh lllainta ll1 cdω1111CC1101\叭 ith thc .'， Ub_j CCli、 c and objccti 、 c dimcnsions oj 

!J Ulllanc lcarning , and 50 produccd Il CW constructi\"c dc、 ciopmcJl t 、 for the oll-gOl nι 

lradition and fm Chinc:::.c ci、 di/ation

rhc hi .'， tor、 0 1' thc C: onfuci在n lraditio川 ill t)ll 、 ccntury h且可 cmphaslzed thc 

critical di lTl Cll~ioll rnost slrl1ngly, at tilìlC~ to thc cxclusioll ofthç othcrs. The \1a、

Fourth 1110、 cmcnt 山ld its lu.w仁、 as \\cll a::. 1\1afxj~L fC rnllli .',t. anti-gcrontocratic 

and deιonstrucliollist critiuuc~. ha\ "C callcd radicall、 lllto uuc:::.Uon an、 II01ion ()f [] 

(. 'onfucwll core curnculum. Yet to the extent that these critical rcncction包 ilfC 在l 、o

dccpl) COllllCCtcd tn the 此IbJeCli、 e and oblecti、 e dimensiolls o( humanc !carnin皂，

th叮 m叮叮I.~u hclp P叩 clpllalc a nc叭陀、 1、 al jn 乳ny ca~c. thç 可tudv of Confucian 

..:l as~lc~ as co比 c lI rriculurn toda\" cannol i!!norc thc::.c crilical dirnCllsiolls. GClluinc 

h Ulll仙也 lcamill位lI 11pll臼叫 !!cncratJ ort 叭 hi、 h i::. l1 cccs.~aril子 and 11llprαiictah l\ 

opell-ended 
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!\凡仁 ross-cultural Exa臨plcs

Jl was s Ll gge~led at the out~ct that thi~ modcl 01' hllmanC Icarning可 lhough

dnmn fro ll1 ContÌlcmTl ~Ollrccs. i 討 abo applicablc in other cuJtural and rell皂 l()llS

traditions. Indccd. \\ζha、 c no( cl!slinguished het\\een relÌglou討 traditions and 

othcr c\l ltural lraditions. nor he[\、 een 叫n伊urcs and "cl A. s~i叭" Whcthcr thcrc 

w()uld be ~lgnifi叫nl dilTc、rcnccs Ìll lhc app l!心11ion ()[ this modeJ is an lS~Ue for 

ftu1h叮 d的C \l SSlOn at a l10thcr timc. Herc, some eλample污、九 Ìl1 be gÌ\' 巳 11 to dlu泣ratc

thc thrcc dimens lO ns ofhllmane lcarning cr055-c \l1turall:y 

A. Sub i cctiyc/Personal 

rhe propcr placc (irany) ofRcligiollS Sludics ill a Llbcral Arb or llumanitics 

cllrnculu lTl has t了ccn hotly dcbatcd in :'\orlh Amcricall collcgcs and uni\cr~itic~ ， amJ 

thcsc dchalc :-, are Înstructi、巳 for hll ll1 a口e learnlllg in gencral On the one hand、 the

older 1l10dcl 0 1' rcligioll~ educatioT\叭 as stccpcd ill thc lraditiün ü[ l1l [alliblc gllldcs 

cithcr thc Scriplure or the [ather話 and leacher~ o[ the Church. This Ì :-，叫ntra :-， ted

with hum司 nisl1c cdllcalioll of thc rcnai~組llCC lradition. wh Jdl sclf-collscio l! sl 、

扎扎 Ics ibc叫已C叫clf泣1叮f in 0叩pp仰)OS叫叫叭l盯ltlon t叩" t吋ho沾扭e older models. The旭ed副1馬心叫叫C臼叫i內叩r州1叫圳山l(山I盯叩"旭'"吋f(叫elÌ也ιl叩川O叫((叫l昀s s必圳((仙((叫l叫dl附e削S 

a飢t 吋m 已 (，叩me白sa創叫((吋1

O叫f peωl 訂ìnal fO l"l mlliOll I 、叮ything i~ lallght and Jcamcd a~ somconc clsc\ bcJi叫

and pmcticc IJul only a UUb lOU:-, and dlsjointed 甘lbe of ohj叫的 lty lS 出叭巳u b)' 

thus cli~tallcÌn!! oneself from the content拾。 f qudy, aιthough one \\ere cataloguÌng 

rCCl pe~ 叫1lie pretcndl月 that onc did not CAt tóod. Studcnt~ do not 叩proAch thc 

lTl Atcnab in thi月 pSClldo-o bjccti、， "可 1 houghttìll and cngAgcd stndcnt馬 arc

al 、、 ays asking the qllc5tion 帆布al doc~ thi可 m以叫 1 I"or mc中了 rhc hum往nc 1心可 rn mg 

model 的OW~ ho叭 thc subjccti、 e ，ipersonal rc :-， onalc~ with both thc obj叫i\c/'nlUtual

and critica J...ümslrllCli\e dlmelbÌ()n~ 

rhc cümparatlv巳 method of relÌgÌou~ sludie~ ， includ ll1g bolh Illslori叫 I

compan~on betwccn p i1_q and prc~cnt and latcral comparÎS()ll 叭 ith other lraditiom 

ιan ()叮er ~lgnitïc i] nt rC5011間的I"or thc pr吋 cct 0 1' hU lTl anc Icarning 八ccordinEto

thlS model 、 c心m叫1吋fllcia圳n 叫n叩l巾p閃(((山llT山~ a圳仙]川l叫d 已cl

i叫h心c ç叫la仙"、b叫州((已c山;λ世 O叫r (山h巳 (心】閃e此k hu叫l汀川nnηma叫nlS叫圳tlC a叩nd mo叫，叫?叫d巳叩rn s間eα缸c叫:九川川((叫l吋山l旭a叮( ((叫a“叫dillons. and 、叭、 l口(h (山hc
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scriptural traditions ofbiblical and other faiths 

B. Obj些食./M世盟l

Primary arguments for tcaching about biblìcal texts in the North American 

core curriculum are of the "objective" type, in tenns of the culture in which students 

arc bcing educatcd to participate. As Jenkinson n叫叫“No other collection of 

hooks has ìnflt恥enccd Wcstem c叫叫rc morc than the 0岫 Tcstamcnt. ..[the叩íore] no 
,,, other collection is more worthy of study in the schools."'" Echoing the words of 

ConfucÎus in Analects 17:9 with refcrence to the study of the Shih ching, Jenkinson 

gocs on to note that “a study of biblical narratives also helps a studcnt und叮stand

thc allusions and symbols in thousands of classical and contcmpora可 works of 

lit巳raturc.. . [and :l appreciate much of music and a此，， 1的

Because the Bible is religiously important to many people in a spccific way 

that makcs claim、 and assumptions about the nature ofthe Bibl己， au甘lOrs who 啊ite

on thc Biblc as litcraturc ftnd it neccssa可 to distinguish thcÎr approach from thc 

rc\igìouS. 17 In thc wider comparison of scriptures and classics in core cuπiculum， 

thc spcc地l difficulties ofhandling thc Biblc would bc sharcd by rclativc\y tew texts 

(the Qur'an would be a similar casc) 

The "objective" importance ofbiblical materials is also related to the te恥 hing

contcxt‘ such that they take on pa此icular urgency in 1he State of Israe l. Ya'acov 

lram notcs that thc study of the Bib\e, a的 wcl\ as Hcbre\v languagc and Jewish 

hish呵，時間lphasi且d in thcιgcneral trend" of Israeli cducation which aims at 

“ Jewish knowledge and values, cducatîon for citizenship...and unîvcrsal human 

va[ues."他 An added ohjectîve/mutual benefit (lf such education can bc a “ scnse 

of kinship with Jews outside Israel and of continuity with thc Jewish religious 
可"past. ' 

Likc Isracl , lndîa al叩 is a state with a long cultural and religious îdentity tha1 

Îs challcngcd by fon二es in the prescnt world. The悶， as clscwhcre, thc tendency has 

becn to 間ly on cducation叫 model且 d出/clopcd in the modem 、NcsL ln thc process 

thcre has a been a profound disjuncturc wiih thc cu\tural rcsources of thc Indian 

tradition. Recalling that the "objective" dimenslo t1s of humane leaming also 



以;cipturcs "， C l~ssics in ~ Cornparati 、 c \lod~1 l()f "H"υnanc l ， c~nlill皂

illcludc thc hcri的I?C 1叭叭 hich onc 5tands, it seems that a more 泊1f 以m月ciom slud、

oC Illc da~~ lC lcxb of llindu tradition \\'ould bc qlJ itc bcndicial in the Jndian 

~itllaTi l) n. i\S Kim Scbaly pO l11 ts out、 ()ne ()f the diffï山 ltic:. shmdlllg in thc w峙。f

ful1) dc\ cJ oping a11 [ndian classical corc curriculum is" ...the narrow defïnition勻

此corded thεmeaning ()f religÎon and thc ma叮 lraditions through which relig l()U s 

cxpcncncc OCCllrS If thc cbssic Hmdu lexts ‘lre treated a~ rc~ourccs for 

hurnanc Ic arnin巨 in th..: :,cmc dc\' cJ opcd hcrc. thc、 can 11:1.\'e a p(況，t ，、 e role in Indian 

educatÎon: ho\\'c、 CI'， such a role \\ ill rα!uire attention !o thc crilica]lcollstructive 

(l! mcnbion of humane 1αlrn ll1g 出 \\cll

C. CriticallConstructivc 

Thou且h Ilot "rcligiolls 已 lassics per se. and certainl) not "scripturc." thc 

writings üf Shakc~peare ha\e callo l1lcnl statLJS in lhc tcaching of English literalurc 

and cultu間 rhe argument話 made 扣r thc ccnlral!峙。 f his 叭叭tings go bcyond the 

叩ecifical1、 litcr 乳1、 只 hakc羽的Ire ha~ 叩rnethi叫 fundamenlal tn do 帆 ilh thc 
、-

fonnation of true Engli.~h c: haracle r. Sincc Lng l!sl! dcparu l1cnts in tilc 仁 S. ， for 

CXdlllrlc. a閥、 plcall) re叩凹的ible for 叫1atc\'cr rcOcctloll on vaIucs is fO \l lld in the 

hÎgh :,;chool c l1 rricull \JTL cncllltu r:1tion in Shake~peare IS ~urely idenli 日 ablc âS 

humallC 1μ1η1m !! 
, 

人<， is 1hc ca~c ill othcr cu 1t ural tradition5. ctfc c: ti 、 C II 句c of Shakcspc肉 rc 111 a c()re 

以Irricu[u ll1 üC humane 1 巳arning can b己 hampιred by the takcn-für-grantcd ~1仕tu弓 of

the text , T[lLI~ rcccnt cnrricular \\ork cmpha句t:1C只 criti Cfüiconst仇lCt1、 c dimensions 

dc-prl、 ilcglllg th..: l c: ;-.t rn ün1cr t11al it can tngg c: r hurnallc icarnmg more 

ctfcCTi、 Cl)'-'I ln "、jwkc.\pUlrC in Ih(:' C!US.lrOOIll 叫01 \' the .1，1(1爪"r? Susan l.cach 

i叫 USCS on practical _， u巴巴cstions for cngag 1l1g 月tudcnts in cntical re Jlection 

In ordcr \() a\'oid ωllu~ion in thc ncgali、 c gcndcr alld [,lCC pcr~pccti、 C 函、、 hich 叩阿U

to bc 叩 T 拍即 in lhc Shah:~pcaτC lcxl~ (anJ it nccd~ to bc rcmcmbered thal 

d的rcg仇rdin g. then屯的 tanta Tl1 0 1l nt to a品問創刊已吼叫 h Ihc Tl1) 、、 c nccd 10 bc able to 

cè叩gnlζc thcsc pc叩 CCtlVC~ ， 10 ha\c our own <,trJtcgles for confl"Onring IhcTI1江 nd

~()rnc dt\ clopcd c:齡已 [OO Tl1 praCl icc~ f"ur ,,\orking on thcfll ,'" 

1 ,each POi llT5 out thar rccogni7ing 5\1 c11 bia5cd pcr~pccti、 e~ lJl th己 Sh叫(e~pcarc
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text is not enough, nor even the main point. Just as important is ,the abìlîty to 

recognize and constructively deal with biased attitudes in the classroom itsel f. As 

Anthony Adams notes, "The key-note throughout is on bringing Shakespeare to life 

for the present, to release it from a kìnd of embalmment that has often aff1 ìcted ìt in 
the past.,,23 

This same critical/constructive emphasis is also present in dealing with biblical 

1exts in a Bible 品的literature format in the modern English department classroom 

On the Bìble, there is mOJ它 critical/constructive scholarship than one could ever 

possibly present. However, as in Shakespeare studi間， the key point is that the 

traditional text be “ restored to the crucible" ofthe s叫dents' own humane learning in 

the present. The same can be said, of course, for study of Confucian texts; the 

challenge of humane learning is to keep all three dimensions properly 

lllterpenetratmg 

Scriptures and classics powerfully shape the personal and collective 

sensibilities of members of a culture, n吼叫Iy “who 1 am" but ιwho we are." At 

the same time, they represent the "objective" situation, the prerequisites for 

effcctive participation as an educated member of the cu!ture. The tradition that 

S叮ipturalizes and c1assic眩目 these texts lends its weight of "objective" 

auth肘ity--not as a burden from the distant past, but as a testimony to the human 

development which the texts have induced and inspired. For this 閃ason ，

scriptures and classics as core curriculum for humane learning are studied not 

only fl肘 personal edification but also as part of a cultural survival kit. From the 

viewpoint of the cultural elite who are responsible for educational institutions and 

from the p叮spective of the individual him and herself, the critical/constructive 

dimension of humane learning becomes absolutely cr間也l

Conclusion 

By way of conclusion, I would like to point out two significant consequences 

ofthis model ofhumane leaming for general education in Taiwan. The first Îs that 

education in the Confucian classics can play a m句or role in gener在! education if it is 

d的igned according to this model of humane leaming. Second, the study of other 
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traditioos' scriptures and classics, when presented according to the same model, can 

also have a sigoificant role in humane learning in the context of Taiwan and 

elsewhere. Let me elaborate 

N巳o-Confucian humane leaming was based 00 several common 

und叮standings that shaped its dynami巳s. First among these was that the ancient 

Confucian texts a間 profoundly meaningful and provide a reliable guide for living; 

there was a traditional cootiouity of ideals aod of special texts. The key to coming 

to a direct apprchension of the “ original meaning弓， of those texts was to savor th巳m

in reflective practice. perceiving those meanings and gllides as directly applicable to 

onc's own learning to be fully hllman. Further, a common Confucian 

unde的tanding was that thc significant methods and meanings embodied in these 

texts are both discoverablc aod shareable, ar吋 that grollp stlldy with an 

accomplished tcacher is the most direct way to unfold these meanings. The classic 

encounters betweeo Confucills and Meocills and their disciples reverberated in their 

present lives‘ including the developing qualities of their own characters, the 

like-m Îl吋 ed community engaged in learning, and the whole order of the cosmos. 

This sense of discovery and excitement wOllld be the aim of studying the Confucian 

classics as core curriculum in Taiwan today 

Each of the dimensions of humane lcaming ShOllld bc represented in a 

curricular approach to the Confucian classics. The subjective/personal dimension 

-::an be rcpresented through retlection papers or autobiographical cor叩ositions m 

dialogue with lhe çlassi r..: texts. The obje r..:tive/mutual dimension can bc 

represented through citizenship education that emphasizes the ro[e the Confucian 

classics have played in fonning and sllstaining the cultural sensibilities of East 

Asian cîvilization. The critical!constructive dimension can be represented by 

historical-critical studies, placing the Confucian classics in the context of other tex(s 

of the same historical period. 1n this way, there w叫ld be enhancement of critical 

awa間ness of the social conditions, including gender assumptions and class 

divi 'iions , \vhich underl呵， shaped and infonned these texts \vhen they were writt間，

and as they have been cherished and re-interpreted throughout the history of the 

tradîtion until today. At the same time, the constructive emphasis would be on the 

activity of disceming meanings and modcls on behalf of one冶 own generation 
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。n the second poi肘， 1 \vould lîke to suggest that a comparatîve consideratîon 

of thc scriptllrcs and cla品îcs infonnîng other world cultures can allgment humane 

learni月 or gcn叮al education in Taiwan and elscwhere. At a time whcn the 

scrîplural and classícal herîtage of various parts of thc \v叫ld IS incrcasingly held in 

common , humane learning for world citizenship must include a wide-ranging 

Întroduction to this hcritage. By including scripturcs and classics from other 

traditions , thi5 modcl answcrs some pluralist objec1Ìolls to the idea of a “corc 

curn叫lum." Comparative studies demonslrale thc commOl泊lity of the problems 

and prospecls ofhulllane learning in var的us parts ofthc world. Critical 3\,,'areness 

of other aCCOllnts of basic human naturc and human cOlll ll1unity will highlight the 

distinctive assumptions ofthe Chinese classics and guage thcrn with rcspect to other 

Vle、、3

Final 內心 the model proposed here is comparative in 1\vo senses: it highlights 

similar educational roles for scriptures and classics across di叮ering culturcs、 and it 

also suggests thc Illerits of compara• ivc stlldy of scriptures and classics for humane 

lcarning tod叮
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「仁學」比較模式中的經書與經典

Thomas W. Selover* 

摘要

仁JFJE的是以仁為上體、對象、 I i標與過程的學習。為從比較

的觀點來發品這種觀念，本文將援1:1 1宋朝的新儒學以及幾f同當代跆

交化的泊例=

東耐力的經書與絡典{乍J司的這研想習過!~中f).受\R而且 v 木:之;將

從以干凹晶份來闡釋前部份討論人格教育與文化養成的原則

與模式，以提山仁學觀念巾二個相互聯系的7j血 l 主體性 .2 對

象性， 3 住諸于此評性。此三面向的關連間就在於人性或是人格發

展。現今的仁JF必須對於經典的局限恃與偏見有所認知 1 但是同時

也必須對於其所具有的價怕有建設性的反思。論文第三部份將對於

1之代新儒學對於儒學科典的閱讀何詳細討論?尤其是其中所謂的

「玩味過秤「玩味 l 表達的提深敢肯籍!進而對於社會與文化

責任能有深刻認識。第問:叩份將提山美國、以色列與印度在仁學方

誰加拿大沙卡齊返大學定教學副教技

本屆摘要由中央大學英文系林文洪學走投韌譯
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出I跨文化的認例，尤其是關於也給興辦典文學的教學，例如莎上

比亞 o Itj樣地，儒家將典在台灣的通識教向亦扮演著特殊的電要向

ffI 叫、{:"是作為個文化的核心課程， Ilrí 且是提供(學本身典範與

實例 u 泣樣的模A從 Jj而說來赴種比較的模式。許先，它標榜

約1苦與經典和東而不Il'iJ文化問村科的教育功能。其次，它將山研

在其他文化}JtJ傳統巾的經持與經典，對台灣_&J咒他關家而言在現今

都是對仁學椒有助益。




